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Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials
for the presence of key components of the WIDA Standards Framework. PRIME stands for
Protocol for Review of Instructional Materials for ELLs.

The PRIME correlation process identifies how the components of the 2012 Amplification of the
English Language Development Standards, Kindergarten through Grade 12, and the Spanish
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in
instructional materials. These materials may include core and supplemental texts, websites and
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an
evaluative tool that judges the effectiveness of published materials.

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator
Certification. This may be renewed annually. Contact WCEPS for pricing details at
store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include
e Correlation to the WIDA Standards Framework
e Connections to English and Spanish Language Development Standards
e Relevance for both U.S. domestic and international audiences

Primary Purposes

e To assist educators in making informed decisions about selecting instructional materials
for language education programs

e To inform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience

e Publishers and correlators responsible for ensuring their instructional materials address
language development as defined by the WIDA English and Spanish Language
Development Standards

e District administrators, instructional coaches, and teacher educators responsible for
selecting instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope
that in using this inventory, publishers and educators will gain a keener insight into the facets
involved in the language development of language learners, both in the U.S. and internationally,
as they pertain to products.



Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed,
including information about the publisher, the materials’ intended purpose, and the intended
audience.

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the
materials. You also provide justification to support your “yes” responses. If additional
explanations for “No” answers are relevant to readers’ understanding of the materials, you may
also include that in your justification. Part 2 is divided into four steps which correspond to each
of the four elements being inventoried; see the following table.

PRIME at a Glance

Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators

2 | Page



PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): Vista Higher Learning Get Ready! Grades 9—12 ©2021
Publisher: Vista Higher Learning

Materials/Program to be Reviewed: Core

Tools of Instruction included in this review: Grades 9—12 Teacher’s Edition, Student Book,
Practice Book, Assessments

Intended Teacher Audiences: Grades 9-12 teachers of English Language Newcomers/ELLs
Intended Student Audiences: Grades 9—12 English Language Newcomers/ELLs
Language domains addressed in material: Reading, Writing, Listening, Speaking

Check which set of standards will be used in this correlation:
00 WIDA Spanish Language Development Standards
WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics).

Social and Instructional Language Standard 1, Language of Language Arts Standard 2, Language
of Mathematics Standard 3, Language of Science Standard 4, Language of Social Studies
Standard 5

WIDA Language Proficiency Levels included:

Although the WIDA ELP levels are not explicitly addressed in the materials, Differentiated
Instruction prompts throughout each unit provide strategic Scaffold and Amplify instruction
prompts, as well as targeted instruction for SLIFE students.

Most Recently Published Edition or Website: ©2021
In the space below explain the focus or intended use of the materials:

Vista Higher Learning Get Ready! is the publisher’s first English Language Learner program and
is specifically designed to address the needs and assets of Newcomer students. The
comprehensive, standard-centered program supports CCSS, NGSS, NCSS, WIDA, CA ELD, TX
ELPS, and other standard sets. Get Ready! provides Newcomers and ELLs a full curriculum that
focuses on fundamental language skills and incorporates associated essential academic content
and language. Technology and multimodal components, as well as prompts for Differentiated
Instruction, aid interactive participation and progress among proficiency levels.
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PRIME Part 2: Correlate Your Materials
1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA's Can Do
Philosophy.

1) Are the student assets and contributions considered in the Yes No
materials?

2) Are the student assets and contributions systematically Yes No
considered throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for this
section. Provide descriptions, not just page numbers.

1) Student assets and contributions are considered in the Get Ready’ materials. While the
lesson instruction incorporates regular exercises in which students practice self-
reflection and share information about themselves, the Activate Prior Knowledge
activities in each unit encourage students to access and share prior knowledge and
experiences to interact and explore the unit concepts. Likewise, Culture notes
throughout each lesson not only provide tips for instruction, but also allow
Newcomers to share information from their native language and worldview. For
example, in Unit 3, students are asked to share poems and plural nouns from their
home language. See the following examples from Unit 1 of the Teacher’s Edition:

* Culture note Point out that in the United States, people
generally give their first and last names during introductions.
Write and explain your own name on the board as an
example. Label first, last, and any other names.

* |nvite students to share how names are given in their home
languages and cultures. For example, in some Latino cultures,
people use their first, middle, paternal last name, and maternal
last name.

(TEUnit 1, p. 12)
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Reading strategy: Activate prior knowledge

Read the strategy aloud. Say: Prior knowledge is what you
already know. Activate means to think about it. Say: As I look
at the pictures, | see the world (a globe), and | know it shows
countries. | know about other countries from TV and places
I've traveled. That's my prior knowledge.

(TE Unit 1, p. 31)

2) Student assets and contributions are systematically considered throughout the
materials. As mentioned above, the lesson exercises and Activate Prior Knowledge and
Culture note activities in each unit provide English Language Learners opportunities to
connect their skills and knowledge to the unit concepts. The criterion is addressed
throughout each unit of the Get Ready’ program, allowing students routine self-
reflection and consistent opportunities to bring their individual assets to the shared
learning experience.

2. Academic Language

WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization, cohesion,
variety of speech/written text)
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1) Do the materials address language features at the

discourse dimension in a consistent manner for all

identified proficiency levels?

2) Are the language features at the discourse dimension

addressed systematically throughout the materials?

Yes

Yes

No

No

Justification: Provide examples from materials as evidence to support each “yes” response for this

section. Provide descriptions, not just page numbers.

1) The instructional materials address language features at the discourse dimension in a

consistent manner for all identified proficiency levels. Students answer questions
about texts and respond to discussion prompts in each unit of the Get Ready!

program. Activities, such as those in the Communicate and Connect to Language in
Action features, provide opportunities for students to respond to and discuss Essential
Questions, share background knowledge, and engage in discussions related to the

selection concepts. Differentiated Instruction prompts help instructors amend

instruction to target SLIFE students and others at varied levels of proficiency. See the

following examples:

@ Instructional Routine: Vocabulary JERP
EXPLORE AND LEARN

Essential question: How do you greet people?
» Have students look again at what the boy, girl, student,
teacher, woman, and man are doing.
Say: Look What doyou see?

» Comversational exchanges Call a student to the front of
the class. Say: Hi, ! My name is___ Shake the student’s
hand. Call up another student. Say: Hi, __/ My name is
Give the student a fist bump. Wave at the whole class. Say: /

I shake hands or wave. Emphasize the word greeting.

» Cultural note Invite students to share some of the physical
actions that accompany greetings in their home culture. Ask:
Do you shake hands? Do you make eye contsct? In American
cufturs, eye contact shows respect

Hello and good-bye!

* Give students at least two minutes to view the illustration
closely. (There is a hidden duck inserted in each illustration
for humor,)

» Point to the word wall. Spiral back to words students have
heard: boy, girl, student, teacher. Next, point out and name
classroom, halbway, locker, man, office, and woman. Have
students repeat each word as they point to them.

* Ask and answer simple wh—quasnons A-k questions about
the scene to check for additi Ask:
Where are the students? What time is 7 What:sdn boy
daing? The teacher? Do you see any grestings?

* Point out that Miss means Miss Adams is not married.

Point out that Mr. is pronounced “mister” and is used

for all male teachers (married or single). (Mrs. does not
occur in the illustration, but share that itis used for married
female teachers.)

am greating my students. Hi is a greeting | also do an sction.

UNIT 1/ CONNECT TO LANGUAGE connect 1o -» Language G S

ESSENTIAL QUESTION
How do you greet

Hello and good-bye! pecpla?

Good-bye, Diana.

Bye, Max.

L HiNik) || Hewlsobel! Hey, Mateo!

LANGUAGE & LITERACY

(TE Unit 1, p. 8)
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DIFFERENTIATED INSTRUCTION

Scaffold

Repetition to reinforce vocabulary Point out and name the boy, girl, man,
woman, teacher, student, classroom, hallway, locker, and office in the
illustration. Have students repeat and point to each one as they speak.
Have students state a greeting as they say what they see. Offer an
example. Lean to one side and Say: Hey, Mr. Lin. Lean to the other side and
use a deep voice and reply: Good morning, Sara. Remind students there
are several ways to say hello and good-bye.

Culture note Invite students to share whether there are differences for
greeting elders, professionals, relatives, males, females, and/or friends in
their home languages and cultures.

Amplify

Have students say the names of their teachers and indicate how they
might greet them. Offer sentence frames if needed: Hello, Mr./Miss __.
Good morning, Mr./Miss __.

Ask students how they would greet a friend (Hey, ___/).

Invite students to share other greetings they have heard at school. (What's
up? How's it going? etc.) Ask: Do you greet your friends the same way you
greet your teacher? Have students discuss the difference.

Introduce a Venn diagram (explain and model). Use it to compare greeting
friends vs. teachers.

(TE Unit 1, p. 8)

Communicate

. Work with two classmates. Reread the poem “Weather Days” on page 159.

Then reread the news article “Warm US Cities See Snowy Weather.” Compare
and contrast the poem and the news article. Discuss the questions.

EXAMPLE: What is a connection between the two texts?

The poem says, "It's snowy.
The snowflakes fall gently to
the ground.”

1. What is a connection between the two texts?

The news article says,
“snow fell near San
Francisco, California.”

2. What is similar in both the poem and the news article?

3. What is different about the poem and the news article? f

(SB Unit 5, p. 165)
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2) As stated above, the Get Ready! instructional materials address language features at
the discourse dimension in a consistent manner for ELLs of differing proficiency levels.
Given the organization of the program sections, students learn vocabulary and skills
and practice them in communicative situations in each part of each unit. Differentiated
Instruction for ELLs at different levels of proficiency are addressed consistently,
allowing students time to master fundamental skills and build upon their knowledge
with each successive unit.

B. Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and
idiomatic expressions; conventions)

1) Do the materials address language features at the Yes No
sentence dimension for all of the identified proficiency
levels?

2) Are the language features at the sentence dimension Yes No

appropriate for the identified proficiency levels?

3) Are the language features at the sentence dimension Yes No
addressed systematically throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1) Vista Higher Learning Get Ready! addresses language at the sentence dimension in a
consistent manner for students at varied proficiency levels. The unit instruction and
assessments provide students of varied proficiency opportunities to engage in
sentence-focused exercises, whether using sentence frames to complete sentences,
practicing end punctuation, or connecting words and phrases to create sentences.
Differentiated Instruction prompts allow teachers to shape instruction to meet needs
of students at differing levels of proficiency. See the following:
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Capitalization

Aa Bb Cc Dd Ee Ff Gg Hh Ii Jj Kk LI Mm
f;ln Oo Pp Qq Rr Ss Tt Uu Vv Ww Xx Yy Zz

capital “Mowercase
letter  letter

My name s Farouk Farah.
Capital letters. Examples
beginning of a sentence | My name is Anita.
first and last names My name is Anwar Nasser.
languages You speak English.
the word 1 Dan and | speak English.
countries | am from Venezuela.
titles of people My math teacher is M. Lu.

59 @) Write the sentences. Use capital letters.
EXAMPLE: hello, mateo. Hello, Mateo.
1. doyour best.
2. my english teacher is mr. cole.
3. iam sam.
4. i speak spanish.
§. work hard.
6. my first name is ana.
7. good morning, ms. garcia.

8. have fun in english class!

59 @ BN 7 Write three sentences. Use capital letters.

CULTURE NOTE @
Share with 3 classmate. Are the rules for capialletters
X inyour home langusge the
- same or difierant? Explain.
2
3.

UNIT 1/ CONNECT TO GRAMMAR

EXPLORE AND LEARN

Capitalization

Discover and pre-teach vocabulary

Teach the words capital and capitalization using the

instructional routine. Add the words to the academic

word wall.

Grammar chart

* Recognize uppercase letters as capitals Direct students
to view the English alphabet. Write an uppercase A and
lowercase a on the board. Clarify that uppercase letters
and lowercase letters share the same name. Read the
alphabet chorally.

= Write the example sentences on the board and use colored
letters to draw th eye to the capital letters. Add additional
examples using the names of students from the class.

PRACTICE
(1]

« Use correct capitalization Point to the first word in the
example sentence. Reiterate that the beginning of a sentence
must have a capital letter.

« Point to the first letter in the name and reiterate that the first
letter of a name must be capitalized. Model how to rewrite
the sentence using capital letters. Add color or underline the
capital letters as an added visual cue.

ANSWERS

1. Do your best. 2. My English teacher is Mr. Cole. 3.1 am Sam.

4.1 speak Spanish. 5. Work hard. 6. My first name is Ana.

1. Good morning, Ms. Garcia. 8. Have fun in English class.

Use correct capitalization Model an example. On the board
write My name is__. Point out whera the capital letters go.
ANSWERS

Answers will vary.

(TEUnit 1, p. 21)

@ Look at the results of "What Career Is Right for You?” Work with a classmate.

Complete the sentences. Make an inference about the careers.

EXAMPLE: A translator has Verbal abilities because he or she speaks other languages

A musician has abilities because

A mechanic has abilities because

A nurse has abilities because

A news reporter has abilities because

An astronomer has abilities because

A construction worker has

A graphic artist has abilities because

© N o U b~ w N =

An accountant has abilities because

abilities because .

(SB Unit 8, p. 279)
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2) The language features at the sentence dimension are appropriate for the identified
proficiency levels. Activities in the unit instruction offer differentiated language
instruction to support and ensure access for SLIFEs and all ELLs. Throughout the
program, students engage in a variety of sentence-reading and sentence-building
exercises, whether using sentence frames to complete simple declarative sentences or
connecting words and phrases to create complex sentences. Differentiated Instruction
prompts (Scaffold/Amplify) aid students who may not know enough English to
construct complete sentences and provide challenges to ELLs at higher levels of
proficiency. See the following:

DIFFERENTIATED INSTRUCTION

Scaffold Amplify

Pair ELs who have lower levels of English proficiency. Offer them College and career readiness Offer an example of ways an interest can
sentence frames for ways to talk about electives. / like ___ I take __. lead to a career or college major. Say: / know ___ (name) likes to write.
Ilike ___. | want to take ___. Have students discuss at least three possible She is also good at taking pictures. She can take journalism as an elective.
electives they could take. Then in college, she can study journalism. When she graduates, she can

write articles and take pictures for 8 newspaper, a website, or a magazine!
Have students say what their friend likes. Then, have them think of an
elective class and a career connection. Offer sentence frames: My friend
___(name) likes __. He can take the elective class__. In college he can
study___. As a career, he can__.

(TE Unit 1, p. 39)
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UNIT 1/ CONNECT TO GRAMMAR CONNECT TO Grammar [g | Tutorials - i

Instructional Routine: Grammar . Tooovi What 15 3 santence?
= P Sentences and
e Instructional Routine: Vocabulary p. Todiv

punctuation marks

EXPLORE AND LEARN
Whar's your first nama?
i Whatis a ? Type of Example Punctuation mark

* Remind students fat a sentence s a group of werds — atthe end

expressing a complete thought. statamant | My nama ks Jia. parod
« Identify complate sentences Say: A sentence can give comemnc ) | Etatan: [——

information. Writs statement on the board. Say: A santence question What's your name? | question mark

can talf someone whst to do. Wiits commsnd on the bosrd. axclamation | Wokome, Jorge! | exdamation point

Say: A santence can ask something. Writa question on the

board. Say: A santence csn ako tell informstion in an excited 59 €) writa 2 period, a question mark, or

way. Write exclamstion on the board. an axclamation peint. CULTURE NOTE g
Sentences and punctuation marks EXAMPLE: What's your last name ? Are tha punctuation marks

In your homa Bnguage the

Grammar chart 1. sit down sama or dffarant? Explain.
 Usa correct end punctuation Have students wiite a large 2. Hay, Miks.

period, question mark, and exclamation point on small shaets 3. How do you spell that MORE EXPRESSIONS |

of paper. Read the again and have students hold 4 Have fun

up the correct punctustion mark sfter esch sentance. stand wp. 1

o - o N > 5. My name ks Sara,
* Puint cut the different intonation between a period and
4. Ustsn 10 the taschar

exclamation point sinca either can be used.

7. 1am a student. Sit down.
Culture note v
N . R 8. What's your first name.
Have students turn and talk about punctustion marks in their Raso your b &
i 59 @ £ 17 write one sentsnce for sach punctuation mark,
| PRACTICE | Share with 2 dassmata. -

o . Open your book. m I
= Vary sentence types Read each sentence. Ask: Wihich 2 -

punctustion mark do you need? 3. Clos your beaka'|l
ANSWERS

1253 N4 56 :6.50..40
e Wita your name.

Clarify that students need to write three santences. h -
ANSWERS

Anowers will vary. 20 twenty | Uit LANGUAGE & UTERACY
O Lo TP  Quiz: Connect to Grammar:

Sentences and punctuation marks

DIFFERENTIATED INSTRUCTION

Scaffold Amplify

Use correct end punctuation Activity 1 may pose a challenge for SLIFE due Have students form small groups to creats more sample sentances of all
to the amount of information covered. Break up each section and work types. Student 1 writes a sentence without punctuation, reads it aloud, and
with students in a small group. Have them create several more sample passas the paper on to Studant 2 who writes the correct punctuation mark
sentences of al types using language from eadier in the unit and their own | to reflect the intonation he or she heard. Then Student 2 writes snother
names. Use exaggerated intonation when you speak. Repetition is key, sentence without punctuation, reads it aloud, and then passes the paper
and this will involve a lot of practice given the differences between the on to Student 3 The task repeats as time allows.

students” home languages and English.

20 | Unit 1

(TE Unit 1, p. 20)

3) As stated above, the language features at the sentence dimension are addressed
systematically throughout the Get Ready’ program. Activities in the Teacher’s Edition
and Student Book offer differentiated language instruction to support and ensure
access for all ELLs. Throughout the program, students engage in a variety of sentence-
reading and sentence-building exercises, gaining and building upon knowledge in
each successive unit and grade level.
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and

technical language)

1) Do the materials address language features at the
word/phrase dimension in a consistent manner for all
identified proficiency levels?

2) Are words, expressions, and phrases represented in
context?

3) Is the general, specific, and technical language
appropriate for the targeted proficiency levels?

4) Is the general, specific, and technical language
systematically presented throughout the materials?

Yes

Yes

Yes

Yes

No

No

No

No

Justification: Provide examples from materials as evidence to support each “yes” response for

this section. Provide descriptions, not just page numbers.

1) Vista Higher Learning Get Ready! addresses language features at the word/phrase
dimension in a consistent manner for all proficiency levels. The Teacher's Edition and
Student Book provide both written and oral activities for ELLs to learn, practice, and

integrate new grade-level and academic vocabulary and grammar skills at the

word/phrase dimension in every unit of the 9-12 program. For example, Newcomers
study singular subject pronouns in Unit 2, the verb Aave in Unit 3, and prepositions

and weather-related vocabulary in Unit 5. Most activities at the word/phrase

dimension feature prompts for Differentiated Instruction, offering support for students

of differing proficiency. See the following examples:

Possessive adjectives

Possessive adjectives describe who owns or
possesses something. They are used before nouns
Read the sentences in the chart

Today—April 23—is my birthday!
When is your birthday?

» What word do you use for something a girl has?
» What word do you use for something a boy has?

I am tall. My mother is short.

You have curly hair. Your brothers have straight hair.
He has a younger sister. His sister is ten years old.

She has long hair. Her father has short hair.

It is big. Its windows are tall.

We are cousins. Our mothers are sisters.

They have one grandfather. | Their grandfather lives in Hanoi.

(SB Unit 6, p. 206)
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UNIT 1/ CONNECT TO GRAMMAR CONNECT TO Grammar [g

(® Instructional Routine: Grammar p. Trood
(® Instructional Routine: Vocabulary [P ]
EXPLORE AND LEARN

Nouns

Discover and pre-teach vocabulary

Use the vocabulary routing to teach the words noun, person,

pisce, thing, common, propet and specific. Writa them on the

academic word wall.

Grammar charts

« Gather realla you can us to Introduce nouns (3 school
badge, a pen, etc.).

« Identify nouns Say: Wonds name things. These sre nouns.
Paintto the first photo and say: This man is a parson. He is

3 tascher. Next, show what you selectad to represent place.

Explain that It Is @ place you can go. Pointto the second
photo (a school). Pick up a bock. Say: This is not 2 parson
oraplace. it is athing.

« Distinguish common and proper nouns Have students look
stthe first lsttar of the words and say If they are capital
or lowercass |ettars. Say. The nouns i the Arst chert s/
common nouns. They /8 not specifc. A Row i specific
when it tals the name of the parson, plsce, or thing. XS 8
proper noun. Ask: What is the neme of the spectic tescher
in the photo? (Mr. Orttz) The school? The baak?

= Read about subjects aloud. Have students name several
proper nouns.

o

Recognize subjects Say: Look af the examp/e santence.

The santence & sbout Mvs. Sloom. Mrs. Bloom s the subjact.
Ask: Is Mrs. Bloom 2 proper noun? [yes)

ANSWERS

1.Certral High Schod, praper noun; 2. looker, common naun;

3. Farauk, proper ncun; 4. students, common noun

Say: The subject tells who does the sction of the sanfence.
Witte two sentances. Your partnar will idendfy the sudfects.

VI e ®  Quiz Nouns

DIFFERENTIATED INSTRUCTION

Nouns

Anoun Is 3 parsan, placs, or thing.
A cormmon noun Is not spadfic. nmm:bwu!:ulmr

person

5 B @

# school

» Nams 50ms COMMAN NOUNs.

A proper noun names 3 spactic perscn, place, or thing.
A plupnr ncun starts with 3 capital kettor.

spedfic place
Mr M: Gresnwood High School

» Nams 50ms proper nouns.

A sentence starts with 3 subject. The subjact can be 2 noun.
- "

L v 7
Mr. Saleam I5 3 taacher. Romeo and Jufiet|s 2 bock

by walliam Shakespears.

The schwol ks big.

7% €) Read the sentences. dentify the subjects.
EXAMPLE: Mrs. Eloam Is In the classroom. Mrs. Bloom, proper soan
1. Certral High Schod s In the Unitad States.
2. Tha locker Is In the halway.

90 L wite o Then work with a ck
Your classmate Identtfics the subjects.

LANGUAGE & UTERACY

2 Faroukls 3 first nama.
4. The studonts have fun!

Nodia i 0 studenc.

subfect= Nodia = propar noun

twsertyptwo | Unit 1

Scaffold

Amplify

ELs with lower kevels of English proficiency may not be ready for a detailed
grammatical explanation. However, they can recognize that there are
different kinds of words.
Immduco nouns as paople, places, or things. Have students name their
family members (personl Write [ the board and
point outthe capital letters. Explain that they are proper nouns. Ask: What
is the name of our school? s 2 place you go, a specific place. Write the
name and point out the capital letters. Pick up a book. Ask: What is this?
(book) Read the tie. Say: The specific name of this thing is___. The title
has capital letters because it is a proper nown.

For Activity 2 explain that santences need subjects. The subject tells who
or what the santenca is about Besides being a person, place, or thing, 8
noun can also be an idea. Show an image of a flag or pointto an actusl
flag. In one way itis a thing (paper, an image, or cloth), but it re presents
more, The American flag can symbolize freedom. Offer additional
examples: money (wealth); calendar {time). Challenge students to writa

additional santences and use a noun that is an idea in at least one of them,

22 | Unit1

(TEUnit 1, p. 22)
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» Discover the world of social studies
[717) soctl shudies Integrates difarsat arsas of Isaming.

Sorms areas an:

READING STRATEGY
Activate prior
knowledge

Think about what

you already know.

good

9 %%

e

=0

History ks ons kind of sccial studies dass. in history, you study events
from the past.

A parscn who studias hstory & callod 2 Nstorlan. Histordans come
from many odturas snd backgrounds. Anyana can ba  histariart

) =i )

@ Complete the graphic orga
115 write the words in the chart.
Words to use
Afrka  customs domooacy  respect cthers
rvar  folowrules  Honduras  Abraham Lincoln
ocaan  wayof e monarchy  World War il
culture lxe  envrorment '“‘"I
history p government

m Unit1 | thirtyone 31

DIFFERENTIATED INSTRUCTION

UNIT 1/ CONNECT TO SOCIAL STUDIES

Reading strategy: Activate prior knowledge

Read the stratagy sloud. Say: Prior knowledgs is what you
gkesdy know: Activate means fo think about 2. Say: As | look
stthe pictures, | see the world (a globe), and | know it shows
countries. | know about other countries from TV and places
fve traweled. Thet'’s my prior knowkedge.

Discover the world of social studies )

* Give students time to preview the pictures and think about
what they know prior to raading. Then, raad the text sloud or
play the audio as students follow along in a whisper resd.

* Culture note Be cautious about the “good citizanship™
heading. In this cass, it refers to being a responsible member
of the cormmunity. It has nothing to do with legal status.

Academic vocabulary

* Briefly introduce the highlighted terms intagrates, culture,
history, place, emi 9 good citizenshi
and evants. Uss the visuals providad. You don't need to add
these to the word wall at this time as they come upin lster
units in more meaningful ways. Reitsrate that thass are
different areas of social studies.

= Culture note Imite students who feel comfortable to share
about their home cultures or places they have lived and
make connections to culture, govemment, and/or history.

Be sensitive to SLIFE or others who may have experienced
trauma.

* Guide students in understanding how the graphic organizer
is structured. Project it or recraate it on the board. Go over
each column and name it. Then point to the Words to use
box and the word Africa. (See the Scaffold below if studznts
need added guidance.)

* Say: Africa is 8 place you can ga. Afiica goes under the
wovd place.

* Pair students with similar proficiency levels or who share the
same home language.

ANSWERS

culture: customs, way cof life; history: World War II, Abraham

Linceln; place: Africa, Honduras; envircrment: ivers, aceans;

3 f: gead citizenship: follow rules,

respect others

Scaffold

ancther example, as much as one per column if needed.
Paint to each visual that aligns with the column above.

Students can verbaliza in their home language first as a bridge
if necessary.

Gather studants in small groups to assist with the graphic organizer. Offer

Amplify

For the graphic organizer, challenge students to add more words to the
columns based on what they know about social studies.

Unit 1| 31

(TE Unit 1, p. 31)
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2) Words, expressions, and phrases are addressed in context. Students are given

opportunities to explore words and phrases in a variety of contexts, including their use
in reading selections from a host of genres. In each Connect to Reading, Connect to
Science, Connect to Social Studies, and Connect to Mathematics lesson, students read
a selection and explore fundamental vocabulary and language concepts related to the
reading. Teachers are provided differentiated supports to guide activities. Students
discuss not only the meaning of words and phrases, but also why they are important

and how they are used properly in context. See the following examples:

[(® Instructional Routine: Vocabulary PR

EXPLORE AND LEARN

Welcome to math! 7

Point out that there are dfferent araas of math. Read aloud or
play tha audio for "Welcome to math!” Invite students to share
what they know about each area.

Academic vocabulary

Briefly introduce the terms arithmetic (sddition, subtraction,
mubtiplicstion, and division], sigebrs, and geametry. Point out
the multiple meaning word figure and note that in geometry it
means 3 shape or form. You do not need to add these to the
word wall 2t this tme as they come up in later units in more
meaningful ways. Reiterate that these are differant areas of
study in math.

| PRACTICE |
Name areas of math Have students view each picture. Model
how to determine the area of math. Askc What msth do you
see in the first picture? | see lines, shapes, and figures.
I think this means the boy studies geometry. The answer
i ¢, gaometry.
ANSWERS
Lo2i2a

DIFFERENTIATED INSTRUCTION

Scaffold

UNIT 1/ CONNECT TO MATHEMATICS connect 1o - Mathematics 4

» Welcome to math!

3 ) in school, you study Affsrent arazs of math,

Artthmatic s sbout numbers.
The basic operations.
addition 6+4=10 | sixplus four aquaks tan
sdtraction | 12-5=7 | twake mirus five equals sevan
mutiplication | 3x3=9 | theaa timas three oquals ning
division 18+6=3 | cightecn dwvided by six equals throo

= aboet relstionehips batwean numbers and quantities
Latters reprasant the unknown quantities.

24x=5 y-9=11

Gaometry Is sbout shapes, sizas, and the relationships batwean
figures. Soma axamples of geomatric shapas and figuras ra:

crde  sgure  point  lne anghe

om —.

/9 Which area of math is it?
Match. Explain.

a athmetc  b. algebr . geomatry

, 2 |
s BT

3% Ginyax | Une 1

Amplify

Write different examples of simple arithmetic on the beard and see if
students know the answers. Invite them to use their home language
35 a bridge.

Culture note In other countries and intemational areas, studants may
have seen different symbols for division. (Long division is sometimes
depicted differently.) Also, decimal points are indicated differently in
some languages (e.g., sometimes they are shown as a comma).

Point out shapes and figures around the room (circle, squars, ling, etc.)
and name each. Ask: What sres of math am | talking sbout—geometry

or arithmetic? If students are unclear, ask again 2s a yes/no question.

36 | Unit 1

Have students share additional information about each math area. Ask
how it was shown in their previous school setting. What symbols were
used, and how it was expressed. For example, multiplication and division
may be depicted differantly

(TE Unit 1, p. 36)
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i o D Think about the sequence in "The Space Librarian.” Retell the events.

EXAMPLE: First, Mrs. Madera _has adream

1. Second, she
2. Third, she
3. Fourth, she
4, Fifth, she
5. Sixth, she

&. Atthe end, she

The events

has a dream

sees books and is happy
goes to sleep

sees a spaceship in the
shape of a book

builds a spaceship
does a space walk
blasts off

11 ) o Q Work with a classmate. Reread "The Space Librarian.” Talk about
the science in the story. What is real? What uses imagination?

The story tells about a spaceship.
A spaceship is real.

‘A'Qe U.}WOrkwithagroup. Look at the picture. Write a short science
fiction story. Ask your classmates and your teacher for help.

Communicate

Words to use

spaceship blast off
space suit fiy
extraterrestrial go into space
moon space walk
sun discover
planet

§Q .- Work with a classmate. Reread the story "Sofia Is Lost” on page 47.
Retell the events in order. Use words like first, second, third, then, and next.

m T

(SB Unit 4, p. 127)
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3)

Communicate

1 o Folktales teach a lesson. The Paper Crane teaches us about
the importance of kindness. A kind person thinks about other
people’s feelings. A kind person helps other people and does
nice things. Look at each sentence. Does it show kindness?
Check (v) Yes or No. Explain your answer.

EXAMPLE: The owner likes to cook food, and he likes to serve it
to people.

Yes O No
Yes, this shows kindness because the owner does
something nice for the guests.

1. The travelers no longer stop at the restaurant.
O Yes ONo

2. The stranger does not have money to pay for the food, but the
owner cooks him a good meal.

O Yes ONo

3. The stranger does not have money to pay for the food, but he
thanks the restaurant owner by making a paper crane.

O Yes ONo

) o "4 Think of ways you can be kind. Tell your classmates.

I can cook dinner
for my family.

Words to use

buy
help
cook

make
do

share
give
take
go

W T

317

(SB Unit 9, p. 317)

The general, specific, and technical language is appropriate for the targeted

proficiency levels. As illustrated above, each Get Ready! unit provides activities that
focus on elements of grade-level and academic vocabulary and word study and is
differentiated to reach learners of varied skill levels. The Get Ready! 9-12 program
introduces Newcomers to fundamental English language concepts and systematically
provides opportunities for students to master skills and build upon their knowledge in

successive lessons and activities.
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4) The general, specific, and technical language is systematically presented throughout
the materials. Again, every unit in the Vista Higher Learning Get Ready! 9-12 program
provides activities that focus on elements of vocabulary and word study. The program
instruction is organized in a cyclical fashion, beginning with the Connect to Language
and Connect to Language in Action lessons. Students learn and explore vocabulary
and expressions in practical contexts. Units also integrate the Connect to Reading and
Connect to Grammar lessons, allowing students opportunities to build upon
successive skills and knowledge. The Connect to Science, Social Studies, Mathematics,
and Electives lessons in each unit present basic information, academic language, and
provide opportunities for practice via speaking, reading, writing activities. As shown
above, lessons and exercises in the Get Ready! program present skills and strategies
systematically and are differentiated to reach learners of different skill levels.

3. Performance Definitions

The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of
the three dimensions of academic language described above (discourse, sentence, word/phrase)
and across six levels of language development.

A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language Yes No
proficiency levels?

2) Is differentiation of language proficiency Yes No
developmentally and linguistically appropriate for the
designated language levels?

3) Is differentiation of language systematically addressed Yes No
throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1) As illustrated previously, Vista Higher Learning Get Ready! 9-12 materials provide
differentiation of language that targets students at various levels of proficiency.
Differentiated Instruction prompts of every lesson type offer suggestions for
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scaffolding and amplification and support language teachers in tailoring instruction
to address the needs and individual assets of SLIFE students. See the following

examples:

DIFFERENTIATED INSTRUCTION

Scaffold

Write past on the board. Say: This morning | did things before | came to
school. | ate breakfast. | brushed my teeth. (Act out eating and brushing
your teeth.) This happened in the past—an earlier time. Point to the clock.
Draw a dot on the board. Say: / was born many years ago. Draw another
dot and arrows pointing back. Say: My mother was born in the past. Add
a hand gesture motioning backward. Next, contrast this with the word
present. Write present on the board. Say: Right now we are in English
class. At this moment. We are in the present. Point to yourself, students,
and the clock. Write the current time.

Amplify

Share the same concrete comparison of past and present from the
Scaffold section. Point out the stress on the first syllable of present
Stretch out the sounds so the short vowel /e/ can be heard. Say: PREsent.
This word is about time. It means something that happens now. That same
word, present, can mean a gift, as in | get a present for my birthday. That is
called a homograph (spelled the same, but different meaning). On the other
hand, this word can also be spelled the same but pronounced differently:
preSENT (stress the second syllable). When pronounced that way, it
means sharing or giving a report. That is also called a homograph (spelled
the same, but different pronunciation).

(TE Unit 1, p. 30)

DIFFERENTIATED INSTRUCTION

Scaffold

The silent period is common for newcomers. Do not pressure students to
speak immediately. They can gesture (such as waving) and use their home
language as an initial greeting. Ask yes/no or single-answer questions
such as /s this the boy? Is this the girl? Who is this? (boy/qirl)

When viewing the icons, be aware that you may have SLIFE (Students with
Limited or Interrupted Formal Education) who may not have been exposed
to these subjects. Ask: Did you study language arts? Science? Social
studies? Math? Did you take electives?

There may be students who do not understand what you are asking,

s0 point to pictures in the book and use gestures as much as possible.

Amplify

Invite students who have greater proficiency to say more about what they
see in the photo on page 7. They may discuss clothing, where the students
are, or what they're doing. Prompt students for more language. Ask: Where
are they? How do they feel? How do you know?

When closely viewing the icons, be aware that you may have students
who were advanced in one or more of these subject areas in their previous
school and who know a lot about it in their home language.

Ask: Did you study language arts? Science? Social studies? Math?

Did you take electives? Have you ever written something or posted
anything online?

(TE Unit 1, p. 7)

DIFFERENTIATED INSTRUCTION

Scaffold

As students watch the video, have them use a capture sheet to write,
circle/underline, or trace words they hear.

SLIFE Provide visual support for SLIFE. Have them say the words they
recognize and write the words for them.

Before completing Activity 1, gather any students needing more support
and play the video again. Pause at specific scenes and read aloud some
of the dialogue from the book to reinforce what students hear in the
video. Pause after Mrs. Carter introduces herself. Ask: Is Mrs. Carter a
math teacher or an English teacher? (English teacher) Use this type of
information to assist with completion of the activities that follow.

Amplify

Before completing Activity 1 after watching the video “What's your
name?”, gather any students who have higher levels of language
proficiency and have them role-play the dialogues from the video.
They can read the text (if able) or paraphrase, but should strive to use
greetings, say names, and spell out the names.

(TEUnit 1, p. 12)
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The Connect to Phonics and Connect to Grammar instruction in the Language & Literacy
sections often provide Differentiated Instruction to address issues of transfer. For
example, in Unit 2, p. 52, and Unit 3, p. 94, the Differentiated Instruction prompts
provide suggestions to aid language transfer and interference. These exercises
encourage Newcomers to discuss grammatical and phonological differences between
English and their home languages and help teachers identify related barriers to student
progress as they practice the skills at hand. See the following example from TE Unit 1, p.
17, in which cross-linguistic transfer is addressed:

UNIT 1/ CONNECT TO PHONICS

EXPLORE AND LEARN
Short vowels: sand i)
» Tel students that vowels are open scunds.

« Learn relationships between sounds and letters Write As
and ¥ on the board. Say: These letters can be shart vowes.
They mske an open sound.

Short vowels: a and i
7 () Liston to the lotter sounds. Listsn to the words. Repeat.

¢ AL

laxs

SCRIPT ask, class, nap, bin, lid, ink

00
Recognize initial vowel sounds Read the words sloud
Emphasizs the beginning sounds.

59 @) ) uston. what s the beginning scndh Point % to the letter.
a i

5% © [ usten. What s the middle sound? Paint 15 tothe ktter. SCRIPT ask, ink

a i ANSWERS s (aski and i(ink)

(2

Recognize middle vowel sounds Read the words aloud.

Emphaske the middie sounds.

7% © ) usten. Point 1% to the word you hear.

mon tudent teacher folder dezk ozk nk
SCRIPT class, map, bin, lid

] o (] say each word. Focus on the beginning letter. ANSWERS s (olsss, mapl; / [bin, lid)

mem  udest  teocher  folder  dezk  ozk  imk -~
Learn relationships between sounds and letters Read the
'Wonds aloud.
7 © () pecods. Usten and repsat.
* Atk the man.
* The student stz ot the derk.

SCRIPT man, studont, teacher, folder, dosk, ask, ink

* The tescher uzez red ink.

Read the first woed aloud, emphasting the beginning sound.

Communicate Say. Whan you say the WORd, focas an the beginning fetter

9% | work with a dassmate. Look around the room. mor wachar
Saywords with m, =, +.f, 4, =, and . Take turs.

DIFFERENTIATED INSTRUCTION

SCRIPT man, studant, teacher, folder, dask, ask, nk

Unk 1] severtesn 7

Pliv?ﬂ. audio or read the sentances aloud.

ANSWERS Students might know mep, desk, door, talaphons, eto.

Cross-linguistic transfer

The home languages of many ELs have different sounds associated with
English vowels. For studants whose home language is Spanish, the short
wvowel jis pronounced as /ee/ in English. Tagalog (Filipino) spaakers may
be challenged to haar this phoname in isolation and reproduce it orally.
Show the position of the mouth and tongue when forming the shertvowels
in English. In addition, the consonant d will be difficult for speakers of
Mandarin to hear and produce.

Cross-linguistic transfer

For additional practice, separate students into amall groups and assign

a consonant and vowel to each group. Have each group come up with
five words for each consonant and each vowel and write them on a

chart Then, have students read the words aloud to the class, having their
classmates repeat the words. If space allows, leave the charts up for
future reference.

If time allows, invite students to share vowel sounds from their home
languages. Have them offer sample words and see if the class can identify
a baginning, middle, or ending sound in isolation.

Unit 1| 17
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2)

3)

Differentiation of language proficiency is developmentally and linguistically
appropriate for the designated language levels. As shown above, differentiation is
present in each lesson of the Get Ready! 912 instructional text. High school English
language Newcomers learn and apply age-appropriate skills as related to a reading
selection, grammar or word study lesson, or writing exercise. Supports for scaffolding
and amplification aid teachers in providing the appropriate guidance to SLIFE students
and ELLs of varied backgrounds and levels of language proficiency. Differentiated
Instruction employs a wide variety of methods and activities, including modeling,
discussion, writing and organizing information, group and partner exercises, and
more.

Differentiation of language is systematically addressed throughout the Vista Higher
Learning Get Ready! program. As illustrated previously, differentiation is present
throughout each unit of the Teacher's Edition, offering suggestions for scaffolding,
amplification, and language transfer, and tips for addressing the needs and
experiences of SLIFE students. Differentiated Instruction also provides additional
challenges to students who complete exercises early.

B. Representation of Language Domains

WIDA defines language through expressive (speaking and writing) and receptive (reading and
listening) domains situated in various sociocultural contexts.

1)

2)

3)

Are the language domains (listening, speaking, reading, Yes No
and writing) targeted in the materials?

Are the targeted language domains presented within the Yes No
context of language proficiency levels?

Are the targeted language domains systematically Yes No
integrated throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.
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1) Al four language domains are targeted in the Vista Higher Learning Get Read)y!
materials. Each unit of the 9-12 program addresses the four language domains as
students progress through the lesson instruction and practice. Throughout the
Student Book, Listening icons delineate where students should prepare to practice
listening skills. Students may be listening to recorded audio of a text or real-world
conversation or listening to the instructor model reading or some element of spoken
language. See the following example from Student Book Unit 7, p. 230:

Communicate

S Y o Listen to Jonas and Celina. Check (v) if the sentences are
true or false.

EXAMPLE: You hear: He lives on Main Street.

You read: Ray lives on Main Street.
You check: true false

% O
true false
1. Ray lives at 40 Main Street. O O
2. Ray's apartment number is 4B. a O
3. Jonas lives on Main Street. a O
4. Jonas lives at 73 Main Street. a O
5. Jonas's apartment is 4A. a O
6. Celina lives on 17t Street. O O
7. Celina lives in Apartment 5. O O

The Student Book and Teacher’s Edition also provide the Listening Strategy
feature to encourage deeper exploration of the material at hand and to
provide assistance to teachers as they help students become more adept at
active listening. Each Get Ready! unit may focus instruction on one or more
specific listening strategies. For instance, Unit 2 targets listening for key
words in the Connect to Language section, listening for locations in the
Language in Action section, and listening for the subject in the Connect to
Grammar section. See the following example from Unit 1:
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comecr 10> Language €

(3 Instructional Routine: Listening and Speaking

P. Tood Communicate
(G Instructional Reutine: Reading p.Tx 5% @) () Liton. Chack (/) hallo & cr good-bys USTENING STRATEGY

Listening strategy: Listen for key words
« Demonstrate active listening It Is cruclal that studerts

e You hear: H, R

Listen for kay words
Koy words aa tha
Importantwords.

You chedk: hdh gﬂdbyn

hallb  goodbye
» o o
basic questions from an oral presentaticn. Explain that they 5 = 5
Wil Isten for Importart words. Say:. A strstagy fs 3 spectal -
‘Wway 10 help you understsnd. . O o
« Remind students that they have been working on Words for & O =}
greetings and saying gooc by . O o
« Teacher modaling Before students begin, modsl the task. 5 € 19 2 Work with a dassmats. Witta conversations. Read thom aloud ‘Words .
Cupyour hand toyour ear. Say: (nese HL Rosal Iwtea | e
checkmsrt under the colmn forhello. ! o
« Mods! writing & checkmark on the bosrd for studsnis. /witte W Lzt ﬂ Helh_ Mot Hay
8 checkmark under the carrect answeg helo 07goac-bye. * - Goed morring
p o
Comvorsation 1 Seadtye

1.hol; 2. gaod-bye: . goad-bye; & halo; & good-bye

Comversational exchanges Before ulqlnnlnu, model the
‘example conversation with a voluntzer.

e e o e
They may also usa wards ke
scheal-spproprists and mean o

OIFFERENTIATED INSTRUCTION

- Ses yeulatr
o Q o

ot () a o

10ty

Seaffold
Clssroum manapmsee 5o ppotehd sbotpiing Wstsd of piig
students by prosimity, consider paring students with lowe
proficiency with students who have higher levels of wnﬁcluley n-
students with higher levels of proficiency can serve as peer tutors who
can prompt and reinforce language.

Amplify

For
ccipe, a0 shot ight o0 & randparme ¢ doce a0d it ot
grandchild or patient. Have students discuss if they changed their aunnu
accarding to the person they were spasking 0. If so, why? Ask:
gender (man or womsn) matter in English greetings? (No)

Culturs nots In some ELs’ home langusges, greeting a materna
grandmather may use a differentform then ather greetings. nt En\iuh
change, but the word i

10 | Unit 1

(TE Unit 1, p. 10)

The Student Book also uses the Speaking icon to delineate where students
will practice applying oral language skills. These speaking activities range
from isolating and pronouncing sounds in written words to giving oral
presentations to a group. See the following examples:

N o - Say each word aloud. Focus on the beginning letter.

pen yard box

quarter zZero

) o . L. Decode. Listen and repeat.

® Ask for a pen.
* We play soccer in the yard.
® The box costs a quarter.

e It is ten degrees below zero.

(SB Unit 4, p. 125)
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1)

42

Back to School Song

1. Who do you see?
2. Where are they?
3. What is the song about?

forty-two | Unit 1

conNecT To = Media

Read the questions. Watch the video. Then answer
the questions. Share your answers with the class.

4. List words from the song that you know.

ESSENTIAL QUESTION

How does media

connect the world?

Visual thinking

What do you see? What
does that tell you?

(SB Unit 1, p. 42)

The Get Ready! program provides myriad opportunities for English Newcomers and
ELLs to practice reading skills. Each Connect to Reading section provides language
learners engagement with reading selections of various genres. In Units 1-4, selections

are shorter and feature more rudimentary language, while the later units are
progressively more challenging. Students read the selection and apply skills of

listening, speaking, and writing to explore the material. Likewise, each unit focuses on
one or more reading strategies to aid comprehension and help newcomers develop
better English reading habits. See the following examples from the texts:

MY DAY

pages 116-119

How many are

there?

« identify numbers
to 100

LISTENING

STRATEGY:

Listen for specific

information

READING:

The Survey Says...
READING
STRATEGY:

Draw a conclusion

pages 120-123

What time is it?

« ask for and give
the time

* talk about
activities

LISTENING

STRATEGY:

Listen for specific

information

READING:

A Meeting with
Mr. Clark
READING
STRATEGY:
Summarize

pages 126-127
Science fiction
READING:

The Space
Librarian
READING
STRATEGY:
Identify sequence

pages 128-133

« there is and
there are

« verbs (with |,
you, he, she, it)

« telling time
(part 1)

« telling time
(part 2)

LISTENING

STRATEGY:

Listen for key

words

READING:

She Takes the Bus
READING
STRATEGY:
Visualize

(TE Scope and Sequence, p. viii)
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N .Vl Read. READING STRATEGY
e m Predict

Predict means guess. Look at
the English Class List. Predict
English Class List what it is about.

Teacher: Mrs. Carter

Students: vFirstMmc ‘ Last name

Jamal Abadi

Martina Blanco

Lin Chen

Farouk Farah

Ana Flores

Jorge Herndndez ‘
Jia Kim

Nicolas Silva

Alejandra Vegas

(SB Unit 1, p. 15)

UNIT 1/ CONNECT TO LANGUAGE IN ACTION

Reading strategy: Predict

* Be explicit about the reading strategy. Begin with a concrete
example to illustrate it. Walk over to the light switch in
the classroom. Gesture as if you will turn it off. Ask: What
happens if | flip this switch? (The lights will turn off.) Tell the
class they have just predicted what will happen. They used
what they already know to think about what will happen next.

* Add the word predict to the academic word wall.

English Class List

Point out the reading strategy and read it aloud. Say: Predict
This is an English Class List. Turn and talk to another student
and predict what is the reading about.

(TE Unit 1, p. 15)
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%e Read th . Il th READING STRATEGY
ead the poem. Then retell the poem. Retell

When you retell, you talk about

1 Am Of‘re I’i"g ThIS Poem the important parts of a text.
You use your own words.

by Jimmy Santiago Baca

| am offering this poem to you, | have nothing else to give you,

since | have nothing else to give. so it is a pot full of yellow corn

Keep it like a warm coat to warm your belly in winter,

when winter comes to cover you, it is a scarf for your head, to wear

or like a pair of thick socks over your hair, to tie up around your face,

the cold cannot bite through, I love you,
I love you,

322  three hundred twenty-two | Unit 9 LANGUAGE & LITERACY

(SB Unit 9, p. 322)

Each Get Ready! unit features varied opportunities for ELLs to practice writing skills
and strategies. Exercises range from writing at the word/phrase dimension to
producing biographies or stories. Each unit also provides a focused writing lesson and
associated writing strategies. The Connect to Writing exercises support instruction
with prompts for Differentiated Instruction. See the following examples of writing
exercises from the texts:

L/
CONNECT TO 9 ertlng \4 ESSENTIAL QUESTION

Why do people

A poem about your classroom i poems?

Remember: A poem tells about experiences, ideas, NRITING
or feelings. It is written in separate lines. Brainstorm
Work with classmates to think
of many ideas. Then choose
First, brainstorm ideas with a classmate. the ones you want to use.

Write a poem about your classroom experience.

When you write your poem, you can use the outline below.

(SB Unit 3, p. 112)
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IT 1 / CONNECT TO WRITING

[P Instructional Routine: Writing p. Toxix

I:(— Instructional Routine: Vocabulary p. Toxiv

[ Instructional Routine: Grammar p. Toowi
EXPLORE AND LEARN

" Essential question: Why do we write?

Have students think about the essantial question. Say: / write &
list of things | need to buy. | write & text message to my friend.
What do you writa? On the board, write examples students
share. Say: We write to communicate.

Writing strategy: Think about what you know

Read the strategy aloud while students follow along in a
whisper read. Say: Turn and talk &0 a classmate and share
what you know about school. Use the word wall for idess.

A story about school

Vocabulary review

Have students view the academic word wall. Point out key
vocabulary. Select words that might prompt a story idea.
Grammar review

Have students review nouns and the verb be. They should
also review punctuation marks, capitaization, subjects,

and sentences.

Writing prompt

Brainstorm Prompt students to think of the clesses introduced
in this unit science, social studies, math, and electives. They
should think of one or two that they could write about.
Student model

Use the steps in the writing process Read the student
model aloud. Ask: What do you notice about the story? (It

is organized; it has sentences; the words are spelled comectly;
ituses punctuation; etc.) Do you think the authior did this

in one step? No, he used the writing process. Write Plar,
Draft, Revise, and Prasent on the board. See differentiation
for suggestions.

CONNECT TO

Writing \

=
%) writing

Wy do wa writa?

A story about school

Write a story about school. WRITING STRATEGY
. you
* Choosa aclass.
. What words and exprassions
* Write alnnty about tha class. doyeu 2 -
* Drawpicturas. you know about weiting
wrmences?

Science dass, by Pedro Santiago

?

40 forry | Umt1

DIFFERENTIATED INSTRUCTION

Scaffold

Guide students through the story. Say: In the first box, two friends meet

in science class. He writes an introduction using words he knows. In the
third box, he writes about the science teacher. Next, he writes about what
they do in the class. Finally, he writes ways to say good-bye.

Say: The steps are: I. He thinks about a science class. That's planning.

2 He wirites the story. That's drafting. 3. He checks his draft to make sure
it has sentences, correct spelling, punctuation, and makes sense. He
corrects the errors and makes changes. That's revising. He adds pictures,
and we read it. That's presenting.

40 | Unit 1

Amplify

Use the same guidance through the science story that is listed in the
Scaffold column to explain the writing process. Have students restate
the steps and think about things they may have written in previous
schooling. Ask: Is this wniting process familiar? Is it the same or different
from what you have done before? Explain how it is the same or different
to another student.

Culture note Not all languages approach the writing process in a
sequential manner. Some use a circular approach; others dive in directly.

(TE Unit 1, p. 40)
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CONNECT TO Writing\ () wenng T

How do cur familiss
A description ous?

9 Write a description of your family.
« Dasaribo thrss to five peopla in your family.

Think of the pecpic in your farmily. - e
Plan fintvgrlgsartiy i Desaription Description

Viita the nama of ana parson.
Virta the person's age, hair
typa, nd haight

Virta othar descriptions # you

WRITING STRATEGY
ive details want. Do this for aach person.

0 7| Desuriptions naa d datails. Nama
« Inchada photos or craw picturss. Wite many datsil 0 the
readar can visialize. Lock at your graphic organisers.
Draft Choose who to describa first
Virita the person's name. o o
Wirita their raiationship to Desaription Description
My Family, by Aamiina Sadiq
Hil My name iz Aamiina. I'm from Somalia. | have one sister. Her name
iz Hodan. She i zix years old. She's tall. She hos long hair. Yasi iz my
stepbrother. Yesir's hair iz short and straight. He's 12 years old. My fother's
5 Rercad your draft. Checklist
name iz Magan. He's from Mogadishu. His wife iz Nala. She's my stepmother. Revise Lock at the Checkist. = Is my description doar?
Mako changes. O Do | use tha corract words?

father i toll. He has chort hair. His hair is stroi mother iz from fek 3 Clsamata cr your taacher for help
step! your
Rewrta your dazcriptice

Kismoyo, Somalia. She iz pratty. She has short, curly hair.

Adda picurs.

Present  grq with 3 clsmate
Raad your clammate’s
description.

224 two handrad twanty four | Unit § m

m Srpm—

(SB Unit 6, pp. 224-225)

Throughout each unit, the Writing icon easily identifies where students will be
applying writing skills to lesson concepts. See the following examples:

11 ) a Complete the sentences. Use the possessive adjective for
the person indicated.

EXAMPLE: (she) _Her  sisteris 15 years old.

)] Today is birthday.

. (they) science teacher is Mr. Tawfiq.
. (we) parents are from Somalia.

. (you) Where are parents from?

. (he) He needs backpack.

. (she) She doesn’t have notebooks.

o N A WN -

(SB Unit 6, p. 207)
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Y 4 2N

" Complete the sentences.

Words to use

EXAMPLE: Mr. Lee isa__ teacher . Mr. Leeisa man teacher

1. Mr. May is a . Mr. May is a student

2. Mrs. Bloom is a . Mrs. Bloom is a man
woman

3. Crockeris a . Crocker is a boy

4. Aliceis a . Aliceisa girl

(SB Unit 1, p. 11)

2) Vista Higher Learning Get Readly! differentiates instruction in the four domains based

on language proficiency levels. As illustrated above, each unit and lesson integrates

opportunities to strengthen listening, speaking, reading, and writing skills and

provides prompts to scaffold and amplify instruction for SLIFE students and ELs at

different levels of proficiency. See the followt

ng examples:

Short vowels: a and i
) [ Usten to the letter scunds. Listan to the worde Repeat.

MM L

T Ustas What is the bagireing scund? Potet 15 15 the lette.
79 € [ usten What is the micdle scundl? Poirt 15 ta the bettar.

79 € I urtan point 5 to the wordy cu her.

mos  madem  teschar  folder Gk ek ek

% ) [ 5ey aachwerd. Facus on the baghring ettar.

mos  madem  tescher  folder Gk ek ek

9 @ () Dacode. Urten and rapast.
R « e reier
© Thu et itz ot u e+ Toe tnachar s e k.
Communicate
9 (2 Work with s clsssnats. Lock around thercom. - tascrar

Sy worck whth m 5, &, . «, and L Take burm.

UNIT 1 / CONNECT TO PHONICS

EXPLORE AND LEARN
Short vowsla: a ond i

« Tal students that vowals 3ra apes saunds.

« Laarm ralutionships brtwses sounds sed latises Witk A3
and 80n tha toard. Say: TAeso Bars can 20 short WAL,
They Mats a0 open s,

SCRIPT ask, class, map bin, 1, ik

Pacognizs intisl vowsl sounds Rsad thewonds losd
Emphagaa the bagnniag scurds.

SCRIPT ast, k.
ANSWERS 3 |ask) and (k)
Racognize middle vews! sounis Ased o wards alou.
Emphagae the Middk saunds.
SCRIPT class, map, b, 10
ANSWERS 3 [class, nag: (13 4

Loam ralutisnships botwasn scurds mnd letisrs Rad th
words ol

SCRIPT man, student, $achar, falter, dosk, ast, ik

Fead e first word 3ad, anphastang the baglaning scurd.
Say. Weany d focas an tho

SCHPT ran, studant, acker, 1akdsr, desk, auk, bk

DIFFERENTIATED INSTRUCTION

W 1 i T )

Play tha 3o or 1930 tha santsnces alcud.

ANSWERS Sutents might tiow wsp, dhsk, doct SabpAg akc

Crose-linguistic tronsfer

Croea-linguiatio tranefor

The han languages cf nany L
Ergeh vowsl. Forsudorts  wheza hons limuages s,n--n tha short
reed ol in g Tgalon

d assign

» consenast and vawei o e1ch graup. Hovs axch graup corms wwth
0 words for each consonant and each vowsl and writs them

langui

be tornlly. dll‘l Thon, have studants read the words shud 1o the ll- hlvuq thor
5t foming th 200! the words. i spaca allawe, loave th

inEngizh. In g uunn-.u-- cenzonant d wil ba diffical foe speakars of hnm refara:

Mandarin 1o haar and produte. Him:lhﬂxl

imvite sudents ta share vuw-l nulﬁ irwl\d\lrhm-
ity

by mml-.u.nan.-mm.um-

unit1 |17

(TE Unit 1, p. 17)
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DIFFERENTIATED INSTRUCTION

Scaffold

Repetition to reinforce vocabulary Point out and name the boy, girl, man,
woman, teacher, student, classroom, hallway, locker, and office in the
illustration. Have students repeat and point to each one as they speak.
Have students state a greeting as they say what they see. Offer an

use a deep voice and reply: Good morning, Sara. Remind students there
are several ways to say hello and good-bye.

Culture note Invite students to share whether there are differences for
greeting elders, professionals, relatives, males, females, and/or friends in
their home languages and cultures.

example. Lean to one side and Say: Hey, Mr. Lin. Lean to the other side and

Amplify

Have students say the names of their teachers and indicate how they
might greet them. Offer sentence frames if needed: Hello, Mr/Miss __.
Good morning, Mr/Miss __.

Ask students how they would greet a friend (Hey, —J).

Invite students to share other greetings they have heard at school. (What's
up? How's it going? etc.) Ask: Do you greet your friends the same way you
greet your teacher? Have students discuss the difference.

Introduce a Venn diagram (explain and model). Use it to compare greeting
friends vs. teachers.

(TE Unit 1, p. 8)

N
UNIT 1/ CONNECT TO READING connect 10 > Reading 3 JO R

e Instructional Routime: Reading p. Tax
({—m p. Txxiv
EXPLORE AND LEARN

Essential question: Why do we read?

Ask students to answer the essantial question. Say: When you

read, you lesm new Informstion.

Reading strategy: What do you know?

Teacher modeling Model the reading strategy. Say: Sefore

1 read, | iook for words | know. Model moving your finger

quickly beneath the text In the book. Say: / dan? read every

word. Teacher. / know that word. Have students find the
word cisssmatas.

Informational text

Discover and pre-teach vocabulary

« Usa the vocabuiary routine to teach o review the words
ruies, Nsten, polts, work, ask, best, time, and fun. Add
Cisssroom, rwies, and (nformstional text to the acadamic
word wall.

« Discuss the words /nformations/ text. Say. Some texts give
us Informstion. The Information tefls us facts. Facts are
things that sre true. O the board, write My t2achers name
I5___ 2+2 -4 Say. These sentences are both true. They
are facts.

« On the board, write. Math is essy! Say. Is this ststamant 3
f3ct? No. W cannot ssy s dafinitely true. Maybe you don?
3gree; maybe other people don'T sgree. This statement is an
opinion. IS 3 personsi perspectve. itisnt 3 fact

Classroom Rules )

« Understand what makes a text informational Read the
titie aloud. Point back to clsssrom, aues, 2nd Mormations!
taxt on the academic word wall Say: This iformations/
reading teds us how to bensve in the classroom.

« Read the text aloud or piay the sudio. Have students follow
along In 3 whisper read.

« Say. These are rules for School. Are they facts or opinion?

1 sighteen | Unit 1

[ESSENTIAL QUESTION
Wihy do wa raad?

Informational text

An informational text gives you
Information about 3 topic. A scencs
articie on 3 sckence webste s an
Informational text.

READING STRATEGY
what do you know?
Kdantsy tha words you
Iknow. What do they tal
you about tha taxt?

9 (1) read. what words do you know?

[facts) So, tivs text is___ (Informational)

DIFFERENTIATED INSTRU

Scaffold

Offer concrete examples of things that are facts and opinions. Show an
image of a superhero that can fiy. Compare that to an image of an sirplane.
Point to the airplane. Say: Airplanes can fiy. Is that s fact? (yes) Point to
the superhero. Say: Superherces can fiy. Is that s fact? (no) Invite students
to share their own examples that are either informational (contain facts)
or opinions.

Continue with additional examples until the concept is clear. Offer
examples of informational texts such as rules for the bus, rules

at 3 community center, rules for driving, rules on an airplane, etc.

Amplify

Explain that an informational text is also nonfiction. Explain that fiction
means something that is not real. Point out the prefix non. Explain that this
prefix creates the opposite of 2 word's meaning.

Offer an additional example of fiction. Say: Romeo and Juliet is 2 play that
many people read in high school. The story is about 3 boy and 3 girl who
fall in love, but their families sre enemies. It is an interesting story, but it
is not true. Invite students to share their own examples of stories or books
they know that are either informational (contain facts) or fiction.

18 | Unit 1

(TE Unit 1, p. 18)
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ESSENTIAL QUESTION
[(™ Instructionsl Routine: Writing . Tooxix Why dows wieT
. - - " A story about school
(&> Instructional Roatine: Vocabulary IRV
(€ = - wﬁm sto abode. lA WRITING STRATEGY
(3 Instructionsl Roatine: Grammar P Troxwi ! Dm:.d-’! 00! Tk whet you
| EXPLORE AND LEARN | * Wirte u story sbout the ciem. e T
- - ) do you kecw? What do
Essential question: Why do we write? ® Dar e, you know sbout writing
semtoncas

Have students think about the essantial question. Say: [ write a
st of things | naed o buy. | write 2 text message to my friand
What do yow write? On the board, write examples students

shar. Say: Wo writs to communicate. Science class, by Pedro Santiago Hemn, suugenst ]
—_— My soma & Mrs. Craa.

Wiiting strategy: Think about what you kmow i mlt ¥ 2 ul Inynymu'muwm

Read the stratagy sleud whia studants follow alengin & ’ i O e, ol |

whispar road. Say: Tarn and tak to a classmate and share = = B -y | =0

wihat you know about schoal. Uss the wond wall G idees § w7 & - (F

A story sbout school ,_.f\_

Vocabalary review

Have students view the academic word wall. Point out key
vocsbulary. Ssloct words that might prompt & story ides.

Grammar review

Hawe students review nouns and the verb be. Thay should
also review punctsation marks, capitslizstion, ssbjects,
2nd semances.

Writing prompt

Bralnsionn Prompt students to $hink of the classas imroduced
in this unit: science, social studies, math, and electives. Thay
should $ink of one or two that they could write sbout.
Stedent model

ps Ia e wiiting process Aoed the student

d Ask: What do yow notice about the story? (it

is organized; it has sentences; the words are spelled correctly;
it usas punctuation; etc.) Do you think the suthor did this

in ane stop? Na, he used the wniting process. Write Plan,

e -
for suggestons.

Scafiold Amplify

Gulde students through the story. Say. In the st dax, two friends meet Use Ma same guidance through the sclence story that s istad In the

In sclence cisss. He wres an introduction Using Wards e knows. In e Scatiold column to explain the writing process. Have students restate
third box, e Wrtes 300Ut the science teacher. Next, he writes Sbout What | the steps 3nd TUnk about things ey may have written In previous

they do in Me ciass. Anall, he Wrtes WIys 1o s7y goos-bye. schoaling. ASK: /5 this writing process famillae? Is & the same or cWfevent
Say: The steps are: 1. He thinks about 3 science ciass. That's planning. from wnat you hve dane Defure? Explaln how 1 [s the same or dilferent
2 He writes the story. That’s rafting. 3. He checks his dsft to make sure 10 anotner student

X has sentances, correct speling. pUNCIUSHON, and Makes sense. He Catture note Not all 2ngesges approach iz writing process In a

corrects the arrors and mekes changes. That's revising. He adds pictures, sequential manner. SOMe use 3 circular approach; omers dive In directly.
and we read & Thats presenting.

40 | Unit 1

(TE Unit 1, p. 40)

3) The targeted language domains are systematically integrated throughout the
materials in the Vista Higher Learning Get Ready! program. As shown above, students
are provided opportunities to practice listening, speaking, reading, and writing skills in
every unit. Instructional lessons are organized to target the four language domains
and scaffold instruction for students of varied proficiency levels. As students progress
throughout each module, they learn and review skills and systematically build a
broader skill set based upon what they have already learned.
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4. The Strands of Model Performance Indicators and the Standards Matrices

The Strands of Model Performance Indicators (MPIs) provide sample representations of how
language is processed or produced within particular disciplines and learning contexts. WIDA has
five language development standards representing language in the following areas: Social and
Instructional Language, The Language of Language Arts, The Language of Mathematics, The
Language of Science, The Language of Social Studies as well as complementary strands
including The Language of Music and Performing Arts, The Language of Humanities, The
Language of Visual Arts.

The Standards Matrices are organized by standard, grade level, and domain (Listening, Speaking,
Reading, and Writing). The standards matrices make an explicit connection to state academic
content standards and include an example for language use. Each MPI includes a uniform
cognitive function (adopted from Bloom's taxonomy) which represents how educators can
maintain the cognitive demand of an activity while differentiating for language. Each MPI
provides examples of what students can reasonably be expected to do with language using
various supports.

A. Connection to State Content Standards and WIDA Language Development
Standards

1) Do the materials connect the language development Yes No
standards to the state academic content standards?

2) Are the academic content standards systematically Yes No
represented throughout the materials?

3) Are social and instructional language and one or more of Yes No
the remaining WIDA Standards present in the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1) The materials do not connect the language development standards to state academic
content standards. However, each unit addresses grade-level content related to
science, mathematics, social studies, or other academic concepts. As illustrated
previously, Connect to Reading lessons are based on a particular reading selection
that may represent one of any of a variety of genres. See the following examples:
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connecT To <5 Reading 3K

Reading s au
Homw can cur skills and
talents help us achieve
cur goals and creams?

Biography

Al aral peror's e, The sty

o infomtion b th s th
person did. We can learn leszans o m person. You ko see biographies
in film, theater, and other meda.

Lock at the festures of a biography.
READING STRATEGY
Blography festures. Monkor comprehension
oole poopl ion to mesning a2 you resd.
peop persons life Think sbout what you understand.
T T Identify what you do not understand.
owne parsons life You can:
; bout the ti + Reread .
desertns | - places in the persans e + Retells partof the reading in your
own wor

« Aska question.

The suthor of the biography Jim

PESBRIGHTPETT

just like Jim. The author writes o
everyone can learn about Jim and
be inspired!

238 two hundred threy-sighe-| U7 LANGUAGE & LITERACY

5 [T 7] Read.

Fom JIM THORPE'S BRIGHT PATH
by Joseph Bruchac

They zay Jim Thorpe's story began in May of 1887 in s
small log cabin on the North Canadian River. There in

. y that became the state 3
Charlotte Viewx Thorps,  Pottowatomie womsn, gave
birth to twin boys. Her husband, Hiram, s mixed-blood
ndian of the Sac and Fax naticn, stood cloze by on that
spring day.
The sun was in Hiram Thorpe's heart a3 he looked down
st the zans he named Charles and James. Jim's mother
‘gave him another name.
“Wia-tho-huck,” she said, thinking of how the light shone.
on the road to their cabin, *Bright Path.” As good as that
narme was, neither of them knew just how far the path
would lesd ther zcn.
One day a recruiter from the Carlisle Indian School in
Pennsylvania came to Garden Grove. Carlishe was abways.
locking far Indian students who were good athletes.

READING STRATEGY
Monitor comprehension
Stop and think sbeut the
reading 2o far. Practice the
strategy. Retell this part in

your own words.
“Weuld you lice to be a Carlizle man?” the reciter

ERFEE T

LANGUAGE & LITERACY unit 7 | two hundred thirtyaine 239

(SB Unit 7, pp. 238-239)

) o
conNEecT To <> Reading AR = T
Why do pecple like to
read science fiction?

Science fiction

Science fiction is a special type of fiction. A
science fiction stery isnot true. k uses imsgination.
The story also uses science. Real science and
tachnokgy moke the story interaeting.

READING STRATEGY
Identify sequence

Tha avants in 2 story have 2
s6quencs, or order. The words
fist, socond, than, and naxt
tal you the seguance.

é

[71(7) Read. Think sbout the sequence.

THE
SPACE LIBRARIAN

Mes.
at school. She hos a spacial
droom.

spacaship.

into space.

Itis 48 hours later, Mrs. Modera

Staton.
‘window, sha 505 0 5pacship in
bookt

126 onsbundred twertystx | Unit 4 LANGUAGE & LITERACY

50 @ () Think sbout the sequence in “The Space Librarion.” Retell the events.

EXAMPLE: First, Mrs. Madera 15 0.dream

1. Second, zhe The events
has 2 dream

2. Third, she sees books and is happy
goes to sleep

3. Fourth, she
sees 3 mpaceship in the
shape of 3 book

4. Fifth,

- builds a spaceship
5. Sixth, she does 2 zpace wolk

blasts off
6. At the end, she

59 €) 73 Work with a dlassmate. Reread “The Space Librarian.” 1.|k about
the science in the story. What is real? What uses imagination’
The story tells GbOUE a SPACRSAp.
A spaceship is real.

[ Y3) B"‘wod;w.,wp Look ot the picture. Write 3 short science
fiction story. Ask your classmates and your teacher for help.

Words to use

spaceship blast off
space suit

exuserestrisl | go into space
moon =pace wolk
sun dizcover
planet

Communicate

7] Work with & classmate. Reread the story “Sofia Is Lost” on page 47.
Retell the events in order. Use words like first, second, third, then, snd next.

- 0 -

(SB Unit 4, pp. 126-127)
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Additionally, each unit is accompanied by four Get Reading! leveled readers—one
each in the realms of fiction, science, social studies, and mathematics. Each reader is
available at three levels of proficiency—Newcomer/Beginning, Intermediate, High

Intermediate.

As shown previously, each unit contains the Connect to Science, Connect to

Mathematics, and Connect to Social Studies lessons, as well as one other “Connect to”
lesson. These address grade-level content related to each area of study and present
fundamental concepts and academic language and provide opportunities for English
Language Learners to apply these concepts to speaking, reading, and writing activities.
See the following examples from the texts:

UNIT 1/ CONNECT TO SCIENCE CONNECT To - Science Q ) edings

(C® Instructional Routine: Vocabulary IR
( Instructional Routine: Reading p. Tx

« Read, speak, and write about science This content section
focusss on Introducig students to sclence subjects and topics,
8k with vocabulery nesdsd to access sclentific concepts.

« Culture note Inquire about your students’ prior expenences
with sclence (studied In school? In the natural woeld?).

Essential question: When do you see and use science?
Ask students to snswer the essantial questicn. Offer prompts
s needed (when you obsarve nature; uss your five senses;
ask questions; etc.)L
Introduction to science
« Say. Sclence is the study of the natural warld. We ssk
questions snd meke We siso use
Engineers bulld and design things, too.

« Say. Look at the picture of the dox. What do you nodice?
Whast Questons can you ssk? Praview te staps students
could uss to Investigate the box.

Academic vocabulary

« Usa the vocabulary routing to taach the tems science,
process, odserve, Nvestigate, gsther discuss, and axplain.
Write the terms on the academic word wall.

« Place students In groups of four to answer the question sbout
the box. Lead them through the staps and offer prompts for
each. Say. / obseme thet there are circles on the bax. | think
they are Doks. VWhat neads holes fn 8 bax? Tak 3bout Wiy
they are there. Discuss. (Maybe somathing that beeathas or
needs dr|

Introduction to science

s | This is a box.

vihan do you see
and use sclence?

P N

What isinthe box? ssssesscssse |

Answer the question.
Follow thesa staps.

e TR
+ Obssra the box. i
.
~
* Inwestigate togethar. m
+ Gather iformation. !

Pl
+ Discuss your idsas.
R 4‘)?
£

26 oweenpeix | Unit1

(TE Unit 1, p. 26)
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connect o -~ M

athematics 4

Data and graphs

What math tools do you know?

caleulator

measurement tools

compass or protractor

Use this tool to do addition (+),
subtraction (-}, multiplication
(), and division (+).

Use these tools to measure
length, weight, volume, and
temperature.

Use this tool to save data
and make graphs, charts,
and functions.

Use these tools to measure
or draw angles.

Readings

ESSENTIAL QUESTION

How do you decide
which tools to use
in math?

[ Answer the questions.
Explain your answers.

Your class schedule tells you what
time to be in class. A calendar app
©on your phone is a tool that helps
you know your schedule.

What tool helps you...

1. ...know how much money (%)
you spend on lunch in @ week?
a. protractor
b. scale
e calculator
d. ruler

~

. ...collect data about
temperatures for a science
project?

a compass

b. spreadsheet
<« measuring cup
d. thermometer

3. ...show and compars the
number of hours you do
homework for each class?
a calculator
b. scale
< spreadsheet
d. ruler

(SB Unit 5, p. 180)

UNIT 1/ CONNECT TO ELECTIVES

(® Instructional Routine: Vocabulary P3P

EXPLORE AND LEARN

This content section focuses on Introducing students to
elective classes, along with vocabulsry needad to access
concepts from elective classes.

Essential question: What are electives?

« Engage in corversational exchanges about electives
Ask students to snswer the essantial question. Offer prompts
85 neadad (classes where you make art, exseclss, use
computers, etc.L

« Culture note Some students may come from schoals o
backgrounds wers electives wera not offered or were less
extensive or differant. Ask students to share about spacid
classes In thelr background, If any.

Introduction to electives

Academic vocabulary

Use the vocabuary routing to taach the term alectives. Add
It to the word wall Then, beiefly Introduce the tems drams,
Journsism, music, physical educstion (PE, gym, business,

computer sciance, camer and technical educstion, srt, and
wond langusges. You dont need to add thess wonds to the

word wall t this time s they come up In Ister units In more
meaningful ways. Reiterate that thesa are different classes
to choose from.

Match oral language to pictures Model how to match the
plctures to the terms In the word bank. Point to the first image.
Say: | see 8 teacher. | see students. | see a tadlef computer.
1588 a chart Now | ook at the word bank. Trace & finger from
the Image to the woeds. This one says dusiness. | think the
snswerto number 1 & e. Model crossing out that cholcs.
ANSWERS

18252 04 d;6.hB 7. b;8.FAg

CONNECT TO

Electives :Q"

Introduction to electives

% What's the name of the class?
[ work with a dassmate. Match each picture to a class.

ESSENTIAL QUESTION
What are elictives?

a dama

b. joumalism

© msic

d. physical
sducation

©. businass

f. computsr
scknce

9. carssr and
tochnical
sducatios

(TE Unit 1, p. 38)
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2) The academic content standards are not systematically represented throughout the
materials. However, Get Ready! systematically addresses topics in math, science, and
social studies. As illustrated above, each unit explores the Essential Question by
integrating reading of informational and fiction selections, as well as texts relative to
topics in the areas of science, mathematics, and social studies. Lessons are extended
to include the Leveled Readers, also spanning science, math, and social studies. See
the variety of genres and themes addressed in the Connect to Mathematics and other
lessons shown above.

3) Social and instructional language standards and one or more of the remaining WIDA
Standards are present in the materials. As addressed above, the Language of
Language Arts Standard, as well as the language of instruction for social studies,
mathematics, and science, are addressed throughout the Vista Higher Learning Get
Ready! 9-12 materials. These skills are practiced and applied in various real-world
exercises and communicative-language scenarios. Throughout each unit and at each
grade level, English Language Learners discuss and use academic language in a variety
of activities involving reading, speaking, listening, and writing. As shown above, the
Connect to Science, Connect to Mathematics, Connect to Social Studies, and other
“Connect to” lessons engage students with topics in science, math, technology, and
social studies and provide practice using associated academic language via writing
and spoken-language activities.

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language learners Yes No
to engage in various cognitive functions (higher order
thinking skills from Bloom’s taxonomy) regardless of
their language level?

2) Are opportunities for engaging in higher order thinking Yes No
systematically addressed in the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.
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1) The Vista Higher Learning Get Ready! materials effectively challenge students to
achieve higher order thinking. Each unit and lesson in the program provides opportunities
for ELLs to engage in a variety of cognitive functions, such as those represented by
Bloom’s taxonomy. Bloom's taxonomy verbs, such as describe, sketch, revise and create
are embedded in the MY GOALS learning objectives and instructional language for each
unit in the Teacher’s Edition and Student Book, applying to all students, irrespective of
proficiency level. See the following examples:

MY GOALS for this unit

Language Social Studies

* Say hello and good-bye * |dentify the areas of social studies
* Give my name and spell my name Math

* Use classroom expressions
* Say where | am from * Talk about when | see and use math

Electives

@ Language Arts N .
* Read an informational text * Discuss elactive classcs

Sclence Wiiting

* Talk about when | see and use science * Wiita 8 story sbout school

Unit 1| seven 7

(TE Unit 1, p. 7)

Reviow what you lsamed. Storyboard
Y comsim [ | Pacnce
Flan your story.
Wite notes In 3 storyboard.
« Rezd aloud the sentences for Pisn and elsborate. Say:
Before you write 3 story, you organise your idess. A
storydoard can help.
+ Say. You can take notes in 3 storybosnd. ThInK sbout what
you sald you know 3bout school. Think sbout 2 class you can
Draft Lock 2t yous okes. Write 300U, Pedro Wrtes Sbout NS Sclence class. Wite your

Wit a draft of your story. class in the first bax. Think Sbout what happens iy that ciass.

A craft ks not perfect. In the model, the students snd taachers meet Who Is in the

Fut your kdezs In santancas. classrom n your story? Whiat do they do? Look back st the
sciance, sociaf studles, msth, and electives pages for some

Revise Reread your draft. Checilist ideas. Winte some wards or phrsses f use in your stovy.

Look at the Chedkdist. O Is my story clear? -

Do you need to maka chang@s? 5 Do 1 use the coerect words?

Rewrlts your story 2 Dol nead to 36d words? fiead sloud the sentances for Drsf? 2nd elaborate. Say: Next,

t5ke Idess from your notes Snd wits the story. Change the
Words and phrases into sentences. Do not Worry Sbout spesing
OF punctustion. You are creating 3 draft of your story. A draft is
not perfect. You can X your draft &7 the next step.

Checklist

Add picturss or photos.

O Is the speling comrect?
O Is the capitalizatin correct?
O Is the punctuation correct?

P Presant your story to the ciass.
Show the pictures.
Speak corly
Usa gestures.

+ GO over the Check and ensure that students understand
allthe terms.

« Say. Your story is not finished. You naed to make changes sfier
You Fesd and think sbout the checkst You need to revise your
story. Rewntte and 300 plctures oF photos.

fiead sloud the sentences for Aevise and elsborste. Say: Resd
the drsft of your story silently. Resd It aioud. Look 3t the
checkilst and think sbout esch sentence.

fiead sloud the sentences for Presant and elaborate. Say. The
regson we write [s to communicate. You wil present your story
o the ciass.

m e

(TE Unit 1, p. 41)
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this unit

Language

* Give my address

* Talk about activities | like and don't like

* Ask for information

@ Language Arts
* Read a biography

Science

* Explain forces and motion

Social Studies

* Describe symbols

Math
 Talk about geometry

@ Computer Science

 Talk about the importance of technology

Writing

* Write a biography

Unit 7 | two hundred twenty-seven

227

(SB Unit 7, p. 227)

Plan

Draft

Revise

Present

Review the vocabulary you leamed.
Plan your science fiction story.
Look at the questions.

Brainstorm more ideas with one or
two classmates.

Write what there is and isn’t on Earth.
Remember you are an extraterrestrial.
A draft is not perfect.

Put your ideas in paragraphs.

Reread your draft.
Look at the Checklist.
Make changes.

Ask a classmate or your teacher for help.

Rewrite your description.
Add pictures of Earth or of Planet Q.

Present your story to the class.
Show the pictures.

Speak clearly.

Answer questions.

Questions:
. What does Earth look like?

There are regions on Earth.
Where do you go?

What is there on Earth?
What is there on Planet Q7
What is not on Earth?

N o=

o s w

Checklist

O ls my information clear?

O Do | use the correct words?
O Do | need to add words?

O Is the spelling correct?

O Is the capitalization and
punctuation correct?

O Do | say what there is and isn"t?

m T

(SB Unit 4, p. 149)
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2) Opportunities for engaging in higher order thinking are systematically addressed in
the materials. As mentioned above, the Bloom'’s taxonomy verbs are embedded not
only in the MY GOALS learning objectives, but also throughout the general instruction
in each unit and lesson in both the Student Book and Teacher's Edition. Higher order
thinking skills are practiced consistently by ELs throughout each high school grade
level.

C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for Yes No
students to advance within a proficiency level?

2) Do the materials provide scaffolding supports for Yes No
students to progress from one proficiency level to the
next?

3) Are scaffolding supports presented systematically Yes No

throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1) The Vista Higher Learning Get Ready! materials provide scaffolding supports for
students to advance within a proficiency level. As stated previously, English Language
instructors can access resources to aid struggling beginners, while ELLs of higher
proficiency gain support and engage challenges from tailored differentiated prompts.
Exercises throughout the Teacher's Edition include scaffolding and amplification
prompts for Differentiated Instruction to aid SLIFE students and other ELs not only in
reading comprehension, writing, speaking, and listening skills, and linguistic transfer.
As students gain mastery of language skills, they are able to progress naturally within
their own proficiency level. See the following examples:
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DIFFERENTIATED INSTRUCTION

Scaffold

Pair ELs who have lower levels of English proficiency. Offer them
sentence frames for ways to talk about electives. / like___. I take _.

I like __. want to take __. Have students discuss at least three possible
electives they could take.

Amplify

College and career readiness Offer an example of ways an interest can
lead to a career or college major. Say: / know __ (name) likes to write.
She is also good at taking pictures. She can take journalism as an elective.
Then in college, she can study journalism. When she graduates, she can
write articles and take pictures for a newspaper, a website, or a magazine!
Have students say what their friend likes. Then, have them think of an
elective class and a career connection. Offer sentence frames: My friend
___ (name) likes __. He can take the elective class__. In college he can
study ___. As a career, he can __.

(TE Unit 1, p. 39)

Scaffold

Guide students through the story. Say: In the first box, two friends meet

in science class. He writes an introduction using words he knows. In the
third box, he writes about the science teacher. Next, he writes about what
they do in the class. Finally, he writes ways to say good-bye.

Say: The steps are: 1. He thinks about a science class. That's planning.

2. He writes the story. That's drafting. 3. He checks his draft to make sure
it has sentences, correct spelling, punctuation, and makes sense. He
corrects the errors and makes changes. That's revising. He adds pictures,
and we read it. That’s presenting.

Amplify

Use the same guidance through the science story that is listed in the
Scaffold column to explain the writing process. Have students restate
the steps and think about things they may have written in previous
schooling. Ask: Is this writing process familiar? Is it the same or different
from what you have done before? Explain how it is the same or different
to another student.

Culture note Not all languages approach the writing process in a
sequential manner. Some use a circular approach; others dive in directly.

(TE Unit 1, p. 40)

DIFFERENTIATED INSTRUCTION

Scaffold

Offer additional practice using the verb be before doing Activities 1 and 2.
Label four index cards with subjects and four index cards with forms of
be. Pass them out to eight students. Start with the subjects (I, Juan, you,
Emily). Then pass out forms of the verb be (am, are, is, is). These students
should find a subject that matches their verb form. When all four pairs are
formed, have students say the sentences aloud. Redistribute the cards and
repeat. When pairs read their sentences aloud, challenge them to use a
contraction. Students should view the chart in the book as a resource.

Amplify

For students who finish quickly and can be challenged to write more,
have them create additional sente about th Ives or their
classmates using the sentence patterns from the chart.

Invite them to discuss the sentence structure and see if there is a
translation for the verb be in their home language(s).

(TE Unit 1, p. 23)
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2) The materials provide scaffolding supports for students to progress from one
proficiency level to the next. As students progress through the units, the scaffolding
supports help them gain mastery of concepts and skills and build upon what they
have learned. As students’ overall comprehension and capability become greater,
students are gradually able to progress to higher levels of proficiency. Again, the
Teacher's Edition units provide instructors with a wealth of targeted support strategies
alding students’ progress both within and among levels of proficiency.

3) The scaffolding supports are presented systematically throughout the Vista Higher
Learning Get Ready! materials. As shown above, the instructional texts and support
features in each lesson use scaffolding and amplification, such as sentence frames,
modeling, and proficiency-specific questions and responses, to support newcomers
and other ELLs at their individual skill levels and to help them achieve mastery. Lesson
activities and prompts provide students with extra support as they learn to
comprehend and master particular skills and strategies. Students gain better
understanding of skills and concepts by exploring them in a consistent fashion
requiring increasingly complex higher order thinking.

D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate grade- Yes No
level content present in the materials?

2) Is grade-level content accessible for the targeted levels of Yes No
language proficiency?

3) Is the grade-level content systematically presented Yes No
throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1) Linguistically and developmentally appropriate grade-level content is present in the
Vista Higher Learning Get Ready! materials. Students read and analyze texts of a
variety of genres in the Student Books and the Get Reading! Leveled Reading Library.
Content is grade-level appropriate while language is designed with English Language
newcomers at heart. As stated above, each unit is accompanied by four Get Reading!
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leveled readers, addressing either fiction, science, social studies, or mathematics, and

each reader is available at three levels of proficiency—Newcomer/Beginning,

Intermediate, High Intermediate. See the following examples of grade-level content

from the texts:

(® Instructional Routine: Vocabulary PN P
EXPLORE AND LEARN

Science skill: Compare and contrast

Teach the tarms same and difevent. Say. AV chakrs in this
clsssroom heve fouriags. Sut the taschers chalr ooks
diferent (or pick another example where mast itsms are the
same, but something Is diffarent). / can compare snd see what
Is the same. | can contrast and see whst & aWerant. Give
another contrast example with Mg snd non-Wwng (students
are lving; pens and pancls are non-IMng). Add the terms
compare and contrasto the academic word wall.

Welcome to science! [T
Academic vocabulary

BrigNy Introduce the highlighted tarms AYe sclence,
physicsl sclence, ing, non-dving, Earth sclence, spsce
sclence, angineenng, and technolagy. You don't nead to
add these to the academic word wall st this time as they
come up In Iater units In more meaningful ways. Reftarats
thatthess are diffarent aress of science to study.

Teacher modeling Have students view each picture and name
or paintto 3 they 1o select
say: | see a plant n the picture about ife sclence. | also 68 a
pient in picture #3. | think the area of sclence is We science (c)
Dbecause the students study 3 plant thet is aive (Wngl
ANSWERS

1.b;2.d;2c;d.a

UNIT 1/ CONNECT TO SCIENCE CONNECT To -3 Science 9

sa Welcome to science!

» Compare and contrast the areas of sdence.

Ufe sclonce ts sbout things that are alive. You
study the Mo procasses of Iving things.

Earth and space sclence ks sbout cur planst
and the uniarse.

@ Which area of science is it?
7 match. Explain.

_ . In schacl, you study difierant areas of sclencs.

a. englinssring
b. Earth and space sdonce  d. physical sckencs

SCIENCE SKILL
Compare and contrast
Scientists think about what s

They compare and contrast.

Physkcal sclonce ks about things that are not
alve. You study how nondiving things work.

il
< ' '
S g

Schencs classes foous on enginesring,
technology, snd the spplcations of sclencs.

<. ifo sdence

. 4.

| J

the sama and what is differert.

(TE Unit 1, p. 28)
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S [T 0 Read.

rom The Kite Fighters

by Linda Sue Park

Seoul, Korea 1473

Young-sup watched as his older brother, Kee-sup,
ran down the hill with the kite trailing behind him.
The kite bumped and skittered along the ground,
but if Kee-sup got up enough speed, it sometimes
caught a low puff of wind and rese into the air.
Sometimes.

Not very often.
Every tenth try or so.

In the air the kite would hold steady for
several moments, then dive without warning.
Kee-sup ran in different directions, pulling
desperately on the line, but to no avail. The
kite always ended up on the ground with its
twin “feet” crumpled beneath it, looking,
Young-sup thought, both angry and ashamed.
Young-sup watchad silently. He did not bother
to ask for a tum; Kee-sup would offer when he
was ready. It was his kite, after all.

Kee had been given the kite as a birthday present several days before, as part of the
New Yehr celebration. The New Year was everyone’s birthday.

It di on which date you were bom; you added a year to your age at the New
Year holiday.
Young-sup’s gift had been a yui set. Normally, he would have been delighted to receive the
popular board game, with its little carved men. But when they opened their gifts, his first
feeling was one of envy. His brother’s kite was wonderful.

Continued—

) e LANGUAGE & LITERACY Unit 6 | two hundred one 201

(SB Unit 6, p. 201)
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CONNECT TO Reading -.‘l- Reading

ESSENTIAL QUESTION
What makes a
Poetry good poem?
Poetry is a type of writing. A work of poetry is called a poem. READING STRATEGY
A poem tells about experiences, ideas, or feelings. Understand the author’s message
A poem is written in separate lines. An author is a person who writes
Sometimes the lines rhyme. Sometimes they do not rhyme. something—a story, a poem, a play,
Poems sometimes have repeated rhythm. or a report. The author writes a

message. A message is the idea the

1) E:J S Read. Who is the author? What is the
author’s message?

sssssv« New Things By J. Trujillo CULTURE NOTE @

What poems do you know
I have a brand-new backpack, in your home language?
a folder, and a pen.
But as | walk the hallway,
do | see a friend?

So much to learn,

So much to see,

So many different faces.
So much to ask,

So much to try,

So many different places.

| do not know my teachers

Or where my desk will be.

| do not know if | like the class
Or if my classmates will like me.

So much to learn,

So much to see,

So many different faces.
So much to ask,

So much to try,

So many different places.

| stand beside the classroom.

| wait there for a while.

My teacher asks me to come in.
| enter with a smile.

90 ninety | Unit 3

author wants to teach you or tell you.

(SB Unit 3, p. 90)
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(Comparative view of Get Reading! Leveled Reader samples)

2) Grade-level content is accessible for the targeted levels of language proficiency. As
illustrated above, Vista Higher Learning Get Ready! provides varied opportunities for
English Language Learners to read and explore grade- and level-appropriate
selections using the Student Books and Leveled Readers. Meanwhile, teachers are
provided instructional supports for scaffolding and amplification in the Teacher's
Edition. Thus, students of varied levels of proficiency are given the targeted support

they need to be successful at developing language skills through reading. See the
following examples:
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UNIT 1/ CONNECT TO READING

CONNECT TO

Reading Ik JO e

ESSENTIAL QUESTION
- = Why do wa raad?
((® Instructional Routine: Reading p. Txx .
Informational text
& : - p- Toode An informational text gives
oxt gives you READING STRATEGY
EXPLORE AND LEARN Information about 3 topic. A scence What do you know?
= A articls on 3 scknce webste 5an identfy tha words

Essential question: Why do we read? formational text. bﬁm“ do h::l

Ask students to answer the essential question. Say: When you you sbout tha text?

read, you leam new Informstion.

Reading strategy: What do you know?

Teacher modeling Model the reading strategy. Say: Before

1 read, | look for words | know. Model moving your fingar

quickly beneath the text In the book. Say: / don? read every

word. Teacher. / know that word. Have students find the

WOrd ciassmates.

Informational text

Discover and pre-teach vocabulary

« Usa the vocabulary routine to teach or review ths words
rules, Nsten, poits, work, ask, best, time, and fun. Add

rules, and fext to the
'word wall.

« Discuss the words informations! taxt. Say: Some texts give
us Informstion. The Information tefls us facts. Facts are
things that sre true. On the board, write My feacher's name
is___ 2+2 -4 Say. These sentences are both true. They
are facts.

= On the board, write. Math is easy! Say. /s this ststamant 3
f3C17 No. We cannot ssy I's definiialy true. Maybe you don
sgree; maybe other people don'T sgree. This statement is an
opinion. I 3 personsi perspectve. It isnt s fact

Classroom Rules {T)

« Understand what makes a text informational Read the
title 3loud. Point back to clsssroom, rules, 2nd Mformation sl
text on the academic word wall Say: This Informations/
resding tefls us how to benave in the Classmom.

« Read the text aloud oe play the 2udio. Have students follow
along In 3 whisper read.

« Say. These are rules f0r school. Are they facts or opinion?

18 sighteen | Unit 1

59 {11 () Road. what words do you know?

Listes to gour classmates. Be polite. Soy “Please™

and “Thank you.™

{facts) So, this taxt is__ (Informational)

DIFFERENTIATED INSTRUCTION

Scafiold

Offer concrete examples of things that are facts and opinions. Show an
image of a superhero that can fly. Compare that to an image of an airplane.
Point to the sirplane. Say: Airplanes can fiy. Is that s fact? (yes) Point to
the superhero. Say: Superferoes can fiy. Is that s fact? (no) Invite students
to share their own les that are aither i ional (contzin facts)
or opinions.

Continue with additional examples until the concept is clear. Offer
examples of informational texts such as rules for the bus, rules

3t 3 community center, rules for driving, rules on an airplane, etc.

Amplify

Explain that an informational text is also nonfiction. Explain that fiction
means something that is not real. Point out the prefix non. Explain that this
prefix creates the opposite of 3 word's meaning.

Offer an additional example of fiction. Say: Romeo and Juliet is a plsy that
many peopie read in high school. The story is sbout 3 boy and s girl who
fall in love, but their families sre enemies. It is an interesting story, but it
is not true. Invite students to share their own examples of stories or books
they know that are either informational (contain facts) or fiction.

18 | Unit 1

(TE Unit 1, p. 18)
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79 @) completo the dassroom rules.
EXAMPLE: Listen to tha _teocher
1. Uisten to your . 4Do
2. sy . 5.Be
3 Ask . & Hae

© [ Work with 3 dassmata. Act cut tha rudes.

9 € 1 Writo the rules. Share with the class.

Communicate

90 N £ work with a dassmate. Write two mora rules. Sharo with the dass.

1
2.

Unit 1 | nineteen 19

| __PRACTICE |
0

Say: Ruies are Amportant. They help creste 3 safe classroom
and 3 good piace to lesm. Read the classroom rules aloud.
Direct students’ atiention to the cloze sentences In Acthity 1.
Say: Part of the ruie /s there. Wirite the missing words.
Complate the rules. Polnt 10 the exsmple sentence. On the
board wrie Listan fo the___ Cup your hand to your esr and
paint to e word Asten. Askc Who does the rule ssy to listan

Have the class repast the word chorally and then read the
whale sentence again as 3 class.

ANSWERS

1. classmates; 2. please and thank you, 3 questions; 4. your best;
5. polie; 6 fun

on time.} Have students act out the classroom rules.

2]

Direct students’ atiantion to Activity 3. Say: Look st the picture
and weile the whofe ruie. Wiite aif the words In the sentence.
Point to the mage in the example. Cup your hand to your ear
2nd say. Listen. Point to taacher In the image. On the bazrd
write Uisten to the teacher. Ensure students understand they
will use the rules from the reading on page 18.

ANSWERS

1. Ask questions. 2. Come to class on tme. 3. Work herd.

4 Have fun! 5. Work together. 6 Be polite

| COMMUNICATE |

Act out baing very noisy. Ask: Can students keam when It is
Ioud? (no} Model writing two rules to address the behavior. On
the board write Work quiatly. and Psy attention. Meta-model
why you chose thesa two rules and how tey help the class.
Invite students to add Ideas.

ANSWERS

Anzwers will very

DIFFERENTIATED INSTRUCTION

Scaffold

If necessary, offer a word bank to help students complete Activity 1.
Alternatively, you can highlight key words in the “Classroom Rules™
reading to help students visuaize what to write.

Offer sentence frames for students having difficulty writing additional
classroom rules in the last activty. Come fo ciass with ___ Ask what they
need to have, such as a pencil. Ask where they should put trash. Put trash
in the __ (trash can)

SLIFE Work with students in a small group and delve into the rules as
they may have come from a community that had different rules from

U.S. schools.

Amplify

Aslc Which rule in Activity 3 is the most important? Have students share
why they think a rule is the most important. Invite students to share ndes
from their home countries or previous schools.

hY
Formative Assessment

« Collect the rules and listen in on the conversations
Using your class list, write Jif students have the gist
and are using comect terminology. Write 2if they have

most of the terms. Write I for needs help if they don
know what to do.

Unit1 | 19

UNIT 1/ CONNECT TO READING

o7 Point t0 yourse¥. {teachar) Model writing the correct word.

Repeat set phrases Act out on2 of the rules. Point to the clock
2nd walk quickly to your desk. Asic Which rufe? (Come %o class

(TE Unit 1, p. 19)

47 | Page



o o
((® Instructional Routine: Reading p. Trx
EXPLORE AND LEARN

« Read, speak, and write about science This contsnt ssction
focuses on i ing students to sci Ibj and topics,
along with vocabulary needed to access scientific concepts.

« Calture note Inquire about your students’ prior experiences
with science [studied in school? in the natural world?).

Introduction to science

* Say: Science is the study of the natural world. We ask
questions and make observations. We also use technology:
Engineers build and design things, too.

* Say: Look at the picture of the box What do you notice?
What questions can you ask? Preview the staps students
could use to investigate the box.

Academic vocabulary

+ Use the vocabulary routine to teach the terms sciencs,
process, observe, investigats, gather, discuss, and explain.
Wiite the terms on the academic word wall.

* Place students in groups of four to answer the question about
the box. Lead them through the staps and offer prompts for
each. Say: / observe that there are circles on the box. I think
they are holes. What neads holes in a box? Talk about why
they are thers. Discuss. (maybe something that breathes or
needs air)

DIFFERENTIATED INSTRUCTION

UNIT 1 / CONNECT TO SCIENCE connecr 1o Science 5 IS

Introduction to science

+ Observe the box. é
v
-
= Investigate together. m
= Gather information. !
2 g
» Discuss your idaas.
« Explain your idaas. {F

J Readings
ESSENTIAL QUESTION

When do you ee
and use science?

s000000000e

This is a box.
What is in the box?

.

Answr the question.

Essential question: When do you see and use science? Follow these steps.
Ask students to answer the essential question. Offer prompts T o .
as nseda? {when you obsarve naturs; use your five senses; . with & tasm.
ask questions; etc.).

Scaffold
Craate groups of four students that are comprised of varying levels of
the box. Ensure that they speak slowly and clarify what they mean by

They should point to the illustration for each step in order to ensure that
their peers know where they are in the process.

English proficiency. Students with higher levels of English proficiency can
serve as a linguistic model when going through the steps of learning about

pointing to pictures or objects and use physical gestures to communicate.

Amplify

Focus on the investigate step. Write words or phrases for how students
could investigate. (Look at the holes closely. Pick the bax up. Shake it.
Smell . Listen to &)

Write the information gathered. (We see __ We hear__)

Then discuss what each group member thinks could be inside. Have
students explain their answers orally.

26 | Unit 1

(TE Unit 1, p. 26)

3) Grade-level content is systematic in its presentation. In every unit of the Get Ready! 9-
12program, students analyze grade-appropriate texts in a blend of genres in the
Student Book and Leveled Reading Library and practice related language skills. The
differentiated supports are continuous throughout each unit, as concepts and

materials become more challenging a

nd higher DOK levels are integrated.
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E. Strands of Model Performance Indicators

1)

2)

3)

Do materials include a range of language functions? Yes No
Are the language functions incorporated into a Yes No
communicative goal or activity?

Do the language functions support the progression of Yes No

language development?

Justification: Provide examples from materials as evidence to support each “yes” response for
this section. Provide descriptions, not just page numbers.

1)

The Vista Higher Learning Get Ready! materials include a range of language functions.
Students practice and develop language skills in every unit of the 9-12 program. Each
unit begins with the Connect to Language section, focusing on a range of vocabulary
words and expressions, and allowing students to practice new terms in communicative
situations. Next, students engage with the Connect to Language in Action exercises,
giving students exposure to and practice with functional English language skills. The
Connect to Phonics section provides opportunities for newcomers to practice phonics
concepts and skills appropriate to their age and ability. The Connect to Grammar
feature encourages ELLs to explore new grammar skills and apply them to exercises in
listening, speaking, reading, and writing. See the following examples from the texts:

UNIT 1/ CONNECT TO LANGUAGE CONNECT To > Language @

P Toxa

Communicate
P T 0

Licton. Chock (/) heto USTENING STRATEGY

Youhew: H, font
You chock hallo goodbye
2 O

orgesdbye .

ouns:

4
£
]
i
i

y
« Remind studants thatthey have been working on werds for
grestings and saying good-bye.

§ onoooo
i
{ ooooo

E

« Teachse modsling Befors suxents bagin, modsl the task. Y-
Cup your hand o your s Say:/ hea i, Rosal fwrte &
checknarkunder the cotmn forhell.

Worde to we

= Model witing a checkmark on the bosrd fr students. /write

s checkmark under he correct saswar, hello or good-bye. Geed merning

Goodbye
Seo you'tar

Seatfold

Amplity

Classroom Instead of pairng "
studants by proximity consider paring students with lower lvels of example, ons student might be a grandparent.
o grandehid or patient. Have students discuss

pesr tutors who
can prompt and reinforcs language.

10| Unie1

(TE Unit 1, p. 10)
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CONNECT TO

Language in Action @

[ What time is it?

UN Hey! What time is it?

Fmsorry Whattime i &2
ALEJANDRA I¢ eight oclock.

MARTINA How many pages are
there in Unit 42

ALEIANORA Whot?

MARTNA Forty-fie. formy-si,
foruy-seven! There are
forny-seven pages in Unit 41

ALEJANDRA Marting, whas time B —
90 you go to sleep ax night? thirty. Wha time do you ea
19010 Sieqp ot ten 'clock. : Fos t ganer?
And I wake up OL SXTCIOCK. 3 MARTMAL.. : )
- 3 ALEJANDRA 1ear breokfast at § Marint Munbut
i sekndcockAndthenigote  § MAMRG.youncedra..
: school H
120 ono bundred twanty | Unit 4 LANGUAGE & LITERACY

0 ) Match the activities with the pictures.
EXAMPLE:  C go to seep
L5 wake up
2 eat breakfast
3 eat dinner
a go to school

5. gohome

MBS, CARTER Good morming. girls.
: A&M Goodmorning, Mrs. Carter.
MRS, CARTER Are you ready for
e English test todoy?

MARTINA Yes, maom.

MBS, CAATER Good.

ALEJANDRA There's an English
st today?

MARTNA Yes! There is an English
testtoday!

© ALEJANDRA Ui 42 OR, not

9 @) Review the video. Write yes or no.
EXAMPLE It's seven o'clock. M0
1. Alejandra goes to deep at cleven thirty.
2. Alejandra wakes up ot sixo'clock.
3. Alejandra ests breskfazt at seven o'dock.
4. Alejandra eats dinner at six thirty.
5. Lin goes home at three o'dock.

LN Well, i three g clock.
1go home o three gclock.
* Whar time do you go home?

- -

(SB Unit 4, pp. 120-121)
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Tutorials

connect 7o <> Phonics

ESSENTIAL QUESTION.
How does hearing
sounds in words help
you read and write?

Consonant digraphs

[[7)[) tisten to the blended sounds. Listen to the words. Repeat.

ch
e ol 1
chin inch <hirt
th wh
¢t TR ™ -
think math mother where ‘wheelchair
gh ph
- A\\\'
night phone alphabet graph
© @ 1) Listen. Write the missing letters.
1.__in 3. _one 5. eelkhair 7.ma 9. mo_er 11.__ere 1MWni ot
2k 4_nt  6bin 8.ca 10. cou 12.9: 18,3l _shet

9@ /[ Decode. Listen snd repeat. Focus on the digraphs.
+ Covar gour mouth and chin when you cough.
« Push the wheekchoir up the romp.

* 1 hove enough cosh to bug the shirt.
« My mother iz on the phone evary night
« 1 think the groph shows ona inch.

Communicate
© [} Work with a classmate. Look around the room. Say words with digraphs. Take turns.

teacher chair

236 two hundrod thiryatx | st 7

Complex blends and trigraphs

(711 tisten to the letters. One letter is silent. Listen to the words. Repeat.

dge tch
N
Lwsrio® /
badge 7 erueen
59 @ [ Listen. Write the missing letters.
1. at 3. eru 5 ock 7. wa
2. ite 4 si 6. ba

5 €) 1) () Decode. Listen and repeat. Focus on the complex blends and trigraphs.
« Knock on the doar before gou walk in.
* Write your name on the badge.

« The gnots warm by my sor.
« I hurt my log and need o crutch.

Communicate
[7] Work with a classmate. Act out the sentences in Activity 2.

LANGUAGE & LITERACY Uit 7 | two hundred thirtyeven 237

(SB Unit 7, pp. 236-237)

Grammar [_Z

CONNECT TO

Tutorials T

Can you have s langusge
Dat es withcut grammar?
Lock ot the charts. When you write s date...
» what comes first—the day or the month?

» what punctustion do you put sfer the day the year?
- CULTURE NOTE $
You write: bz In your home culture, do
May first, twenty twenty-one you write the day or the
You say: OR month first?

May first, two thousand twenty-one
You can write: s/1/2021

You write: October 12,1963
You say: October twelfth, nineteen sixty-three
You canwrite: 101121963

5 @) [7) Work with a classmate. Say the dates. Take turns.

EXAMPLE: July 20, 1969
July twentieth, nineteen sixty-nine
1. July 4, 1776 6. May 10, 1869
2. April 12, 1861 7. January 24, 1849
3. August 26, 1963
4. November9, 1620

5. March 2, 1836

8. May 14,1607
9. January 20, 2009

10. April 19,1775

50 @) [ Rewrite the dates.
EXAMPLE: 7/4/2015  July4.2015
1. 3101554
2. B19N993
3. 1272211642
4. 917n822
5. 241766

204 two huncrad four | Units.

Adjectives
Adjectives are words that describe.
Read the sentences with adjectives.
» When there iz a noun, is the adjective befors
or after the noun?
Florina is tall.
1 have 3 big family.
Ihavaa small family.
Qﬂ ") 6’ ‘Thore ore four paople—
= ‘my mocher, my father, my
7l 3 = . | ‘younger brother, and me.
Marco has o small family. Jaime is short. MORE
L4 EXPRESSIONS
pretty woman

e O
-0

handsome man
5% @) 1 [ Write sentences to describe the people in the
pictures. Share your sentences with a classmate.

EXAMPLE:
Aling has long hair.
Zoka s livte.

59 €) ] Describe friends

My friend Viod
and people you knowe.  nas snort nair.

Veronicais pray.

Uit 6 | two hundred five 205

(SB Unit 6, pp. 204-205)




2) The Vista Higher Learning Get Ready!language functions are incorporated into

communicative goals and activities. As stated above, students practice and develop a
range of language functions in every unit and lesson of the Get Ready! 9-12 program.

Each instructional “Connect to” lesson in the text provides crucial instruction in
phonics, grammar, vocabulary, and word study. These lessons each include the
Communicate activity, in which students apply their new skills to discussions,

completing sentence frames, and various other demonstrations of comprehension and
communicative language proficiency. See the following examples:

CONNECT TO Grammar Iz

Communicate

59 @ ) Match the people with the objects or people.

EXAMPLE: You hear: Hi. I'm Oscar. | have pens on my desk.
You match: Oscar ¢

1.Ling a. buses

2. Armando b. babies

3. Katia c pens

4. Ali d. dictionaries

5. Mrs. Parker e. woman

6. Duc f. women

7.5uzi g. Vs

8. Abdi h. dictionary
I. pencils

Q e Work with a dassmate. Look around the cassroom.
Find the items and people in the list. Write the number.
EXAMPLE:

12 boys
1clock

20 desks

0 dictionaries

e Work with another pair. Ask and answer
questions about the items and people.

Dowe have a boy Yes, we do. We have 12 boys
in the classroom? in the classroom.

Dowe have a dictionary No, we dor't.
in the classroom?

96  ninety-six | Unit 3 LANGUAGE & LITERACY

LISTENING STRATEGY
Listen for noun forms
The noun form—singular

or plural—gives you
important information.

items and people

boy glass
clock man
desk table
dictionary v
door window
girl woman

(SB Unit 3, p. 96)
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conNecT To > Language in Action @

Communicate

) o :a Listen to Carmen. Then answer the questions.

EXAMPLE: You hear: |wake up at six o'clock.
You read: What time does Carmen wake up?
You write: __6:00

1. What time does Carmen eat breakfast?
2. What time does Carmen go to school?
3. What time does Carmen go home?

4. What time does Carmen eat dinner?

5. What time does Carmen go to sleep?

1) e D Work with a classmate. Ask and answer the questions.

Say the hour or half hour.
EXAMPLE:
What time do you wake up?
Iwake up at six thirty.
What time do you wake up?

Iwake up at seven o’clock.

. What time do you wake up?
. What time do you eat breakfast?
. What time do you go to school?

. What time do you eat lunch?

. What time do you eat dinner?

1
2
3
4
5. What time do you go home?
6
7. What time do you do homework?
8

. What time do you watch TV?

e —

LISTENING STRATEGY

Listen for specific information
Listen for the times. The
information helps you answer
the questions.

eat lunch

do homework

s
I S

watch TV

g ~\
MORE EXPRESSIONS

(SB Unit 4, p. 122)
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CONNECT To ~» Language in Action @

Communicate

5 @ ) Listen to Michael talk about activities.
Check (v) the activities he likes.

EXAMPLE: You hear: | like to read!
You check: read

O watch TV O play the drums O play the guitar
O dance © read O play video games
O sing O play baseball O play basketball

O run O play soccer O sleep

1 ) e Write three activities you like to do.
Write three activities you don't like to do.

exaMpLE: _ [like to play the drums.
Idor't like to sing.

Like

1.

2.

3.

Don't like

1.

2.

3.

e C 3 Work with a group. Talk about your answers to Activity 2.

Ilike to play the drums. I dor't like to sing.
What about you?

o W

LISTENING STRATEGY

Listen for verb forms

Listen for the affirmative and negative
verb forms: like and don't like. These
forms tell you about the speaker.

“m
swim
g
draw i
listen to
music w
L v

(SB Unit 7, p. 234)
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3) The language functions support the progression of language development. Vista
Higher Learning Get Ready! supports newcomers and other ELLs by integrating grade-
appropriate texts with additional graphic elements to support comprehension and
progression. Each unit begins by introducing and exploring an Essential Question.
Students then explore and practice vocabulary words and expressions. The Connect to
Language and Language in Action sections then provide students opportunities to use
new terms in communicative situations and apply them to listening, speaking, reading,
and writing skills. In all the “Connect to” sections, students learn to apply new
language and literacy skills for a variety of functions, aided by suggestions for
Differentiated Instruction. From the initial unit launch and throughout the lessons,
English Language Learners progressively gain strength in applying foundational skills
to language functions, systematically helping them to advance through the Get Read)y’
program and from one level of proficiency to the next. Each year, English Language
Learners build upon what they have already learned, interact with literature and
language concepts of increasing complexity, and progress toward mastery of
language and literacy skills.
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