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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional 
materials. These materials may include core and supplemental texts, websites and software (e.g., apps, 
computer programs), and other ancillary materials. PRIME is not an evaluative tool that judges the 
effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This may 
be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials for 

language education programs 
• To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language Development 
Standards  

• District administrators, instructional coaches, and teacher educators responsible for selecting 
instructional materials inclusive of or targeted to language learners 

 

mailto:store@wceps.org
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At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope that in 
using this inventory, publishers and educators will gain a keener insight into the facets involved in the 
language development of language learners, both in the U.S. and internationally, as they pertain to 
products.   

Overview of the PRIME Process 
PRIME has two parts. Part 1 is an inventory of the materials being reviewed, including information 
about the publisher, the materials’ intended purpose, and the intended audience. 
 
Part 2 comprises a series of yes/no questions related to the presence of the criteria in the materials. All 
“yes” responses include supporting justifications. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, they are included. Part 2 is divided into the four 
major components of the WIDA Framework shown below. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 

Provide information about each title being correlated. 

Publication Title(s):  Connect: Language, Literacy, Content 
Publisher: Vista Higher Learning 
Materials/Program to be Reviewed:  Connect Series 
Tools of Instruction included in this review:  Student Book, Teacher’s Edition (additional materials not 
included in this review: Practice Book, Assessment, and Vocabulary Cards) 
Intended Teacher Audiences: Elementary ESL Teachers 
Intended Student Audiences: Elementary ESL Students  
Language domains addressed in material:  Listening, Speaking, Reading and Writing 
 
☐  WIDA Spanish Language Development Standards 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics): The front matter of 
the Teacher’s Edition makes reference to several English Language Development standards, including 
WIDA. There is evidence of Social and Instructional Language and the Language of Language Arts, 
Math, Science & Social Studies as well as music and art. 
 
WIDA Language Proficiency Levels included: The WIDA Language Proficiency Level are not explicitly 
referenced. 
 
Most Recently Published Edition or Website:  2022 
 
In the space below explain the focus or intended use of the materials: The Connect Series is a 
comprehensive English language development program for elementary school English learners from 
Kindergarten to Grade 6. The materials are designed to develop academic language and literacy skills 
through content-driven lessons, while addressing the proficiency needs of every student. 
 
Student Book 
• Eight thematic units 
• Literary and informational reading selections across the content areas 
• Activities designed to develop language, literacy, and content 
• Interactive activities and media 
 
Teacher’s Edition 
• Point-of-use teaching suggestions 
• Differentiated instruction 
• Formative assessment 
• Instructional routines 
• Phonics and Phonemic awareness instruction 



 

5 | P a g e  
 
 

PRIME Part 2:  Correlate Materials  

1. Asset-Based Philosophy      
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s 
Can Do Philosophy.                                                   

  A. Representation of Student Assets and Contributions 
 

1) Are the student assets and contributions considered in the 
materials?  
  

Yes No 

2) Are the student assets and contributions systematically 
considered throughout the materials? 
 

Yes No 

 
1) Student assets and contributions are considered in the materials. Student assets 

and contributions are considered in the materials. Each unit begins with 
questions to activate prior knowledge and leverage the background experiences 
students bring to the classroom. 

In the example below, student consider what they know about health and 
wellness by viewing a video and responding to questions. 

 

  
Grade 3, Unit 3, pp. 84-85 
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2) Student assets and contributions are considered systematically throughout the 

materials. Each unit in the Teacher’s Edition includes ideas for activating prior 
knowledge as well as cultural notes related to the theme. 
 
The cultural notes encourage teachers to engage students in discussions of 
similarities and differences that exist among cultures. 
 

  
Teacher’s Edition, Grade 3, Unit 3, pp. 84-85 
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2. Academic Language  

WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and 
word/phrase dimensions situated in sociocultural contexts. Instructional material 
developers are encouraged to think of how the design of the materials can reflect 
academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, 
organization, cohesion, variety of speech/written text) 

 
1) Do the materials address language features at the 

discourse dimension in a consistent manner for all 
identified proficiency levels?  
 

Yes No 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 
 

Yes No 

 
1) The materials address language features at the discourse dimension in a 

consistent manner for all identified proficiency levels. Each unit in every book 
includes a “Reading” section that engages students in language at the discourse 
dimension. 
 
Below are excerpts from three different grade levels. 

 

   
Grade 1, Unit 1, pp. 9-11 
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Grade 3, Unit 5, pp. 170-172 

 

   
Grade 5, Unit 8, pp. 290-292 
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2) The language features at the discourse dimension are addressed systematically 

throughout the materials. In addition to the texts presented the Reading section 
of each unit, there are Connect To sections for Language Arts, Science, Social 
Studies, and Math. 
 
The examples below show language at the discourse dimension across grade 
levels and content areas. 

 

  
Grade 1, Unit 3, p. 108 Grade 3, Unit 4, p. 152 

 

  
Grade 3, Unit 6, p. 234 Grade 5, Unit 5, p. 194 
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B. Sentence Dimension (e.g., types, variety of grammatical structures, 
formulaic and idiomatic expressions; conventions) 

 
1) Do the materials address language features at the sentence 

dimension for all the identified proficiency levels?  
 

Yes No 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 
 

Yes No 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 
 

Yes No 

 
1) The materials address language features at the sentence dimension for all the 

identified proficiency levels. In many sections of every unit, a variety of activities 
engage students in language at the sentence dimension. 

 

   
Grade 1, Unit 4, p. 158 Grade 3, Unit 3, p. 103  Grade 5, Unit 2, p. 68 
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2) The language features at the sentence dimension are appropriate for the 

identified proficiency levels. Each unit of every book includes a “Grammar” 
section that frequently addresses language at the sentence dimension. 
 

   
Grade 2, Unit 5, p. 188 Grade 4, Unit 8, p. 313 Grade 6, Unit 7, p. 267 

 
3) The language features at the sentence dimension are addressed systematically 

throughout the materials because, as mentioned above, each unit includes the 
same sections that include various activities for engaging students in language at 
the sentence level. 
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C. Word/Phrase Dimension 
 
1) Do the materials address language features at the 

word/phrase dimension in a consistent manner for all 
identified proficiency levels? 
 

Yes No 

2) Are words, expressions, and phrases represented in 
context? 
 

Yes No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels?1 

 

Yes No 

4) Is the general, specific, and technical language 
systematically presented throughout the materials? 

 

Yes No 

 
1) The materials address language features at the word/phrase dimension in a 

consistent manner for all identified proficiency levels. Each unit includes multiple 
sections that address language at the word/phrase dimension. 
 
The examples below include a “Vocabulary” section, a “Reading” section that 
includes a high frequency word list, and an “Oral Language” section devoted to 
expressing feelings. 
 

   
Grade 2, Unit 2, p. 45 Grade 4, Unit 5, p. 169 Grade 6, Unit 6, p. 206 

 
 

1General language refers to words or expressions not typically associated with a specific-content area (e.g., describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content areas in 
school and is reflective of age and developmental milestones. 
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2) Words, expressions, and phrases are represented in context. In Grades 3-6, each 

unit contains a “Vocabulary in Context” section. For the lower grades, vocabulary 
is presented in the context of a story or text included in that unit. 
 

   
Grade 2, Unit 7, p. 251 Grade 4, Unit 4, p. 126 Grade 6, Unit 6, p. 206 

 
3) The general, specific, and technical language is appropriate for the targeted 

proficiency levels. Each unit includes connections to concepts and vocabulary 
related to language arts, social studies, science and math. 
 
Below, students are introduced to the concepts of holidays and celebrations in 
social studied, animal groups in science, and angles in mathematics. 
 

   
Grade 1, Unit 2, p. 72 Grade 3, Unit 4, p. 152 Grade 5, Unit 3, p.114 
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4) The general, specific, and technical language is systematically presented 

throughout the materials. As mentioned above, concepts and vocabulary 
associated with language arts, social studies, science and math are included in 
each unit.  

 

3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the WIDA 
language proficiency levels? 
 

Yes No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for the 
designated language levels?   

 

Yes No 

3) Is differentiation of language systematically addressed 
throughout the materials? 

 

Yes No 

 
1) Differentiation of language proficiency is developmentally and linguistically 

appropriate for the designated language levels. The series uses a Universal 
Design for Learning approach to differentiate instruction for all proficiency levels 
within a specific grade-level context. 

 

 
Teacher’s Edition, p. xxxviii 
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2) Differentiation of language is systematically addressed throughout the materials. 

Every page of the Teacher’s Editions provides two means of differentiation. 
 

 
Teacher’s Edition, p. xxxviii 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and 
receptive (reading and listening) domains situated in various sociocultural 
contexts. 
 
1) Are the language domains (listening, speaking, reading, 

and writing) targeted in the materials? 
 

Yes No 

2) Are the targeted language domains presented within the 
context of language proficiency levels? 

 

Yes No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

 

Yes No 

 
1) All four language domains are targeted in the text. In each unit, students are 

routinely engaged in speaking, listening, reading, and writing. 
 

The screenshots below are representative of the domains in each unit in which 
students engage. 
 

 
Grade 1, Unit 2, p. 43 

 
Grade 3, Unit 4, p. 125 

 

 
 Grade 5, Unit 8, p. 285 
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2) The targeted language domains are presented within the context of language 

proficiency levels. As mentioned earlier, the Teacher’s Editions include two means 
of differentiation on each page for all units. 
 
The following excerpts from the scope and sequence pages of three different 
grade-level Student Books support the systematic progression of section topics 
and language as students build their capacity to engage successfully in academic 
subjects taught in English. 
 

  
Grade 2, Scope and Sequence Excerpts, pp. vi-vii 
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Grade 2, Scope and Sequence Excerpts, pp. viii-ix 

 

  
Grade 2, Scope and Sequence Excerpts, pp. x-xi 
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Grade 4, Scope and Sequence Excerpts, pp. vi-vii 

 

  
Grade 4, Scope and Sequence Excerpts, pp. viii-ix 
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Grade 4, Scope and Sequence Excerpts, pp. x-xi 
  

  
Grade 6, Scope and Sequence Excerpts, pp. vi-vii 
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Grade 6, Scope and Sequence Excerpts, pp. viii-ix 

  

  
Grade 6, Scope and Sequence Excerpts, pp. x-xi 
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3) The targeted language domains are systematically integrated throughout the 

materials. Each unit contains an “Oral Language” section as well as both 
“Reading” and “Writing” sections. 
 
As can be seen by the screenshots below, students are routinely and 
systematically engaged in the use of all four language domains. 
 

  
Grade 1, Unit 3, pp. 102-103 
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Grade 3, Unit 5, pp. 182-183 

 

  
Grade 5, Unit 7, pp. 262-263 
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4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, Language Arts, Mathematics, 
Science, and Social Studies as well as complementary strands including Music and 
Performing Arts, Humanities, and Visual Arts.   

The Standards Matrices are organized by standard, grade level, and language domain.  
They make an explicit connection to state academic content standards and include an 
example for language use.  Each MPI includes a uniform cognitive function (adopted 
from Bloom’s taxonomy) which represents how educators can maintain the cognitive 
demand of an activity while differentiating for language.  Each MPI provides examples of 
what students can reasonably be expected to do with language using various supports. 

A. Connection to State Content Standards and WIDA Language 
Development Standards  
 

1) Do the materials connect the WIDA Language 
Development Standards to the state 
academic content standards?  
 

Yes No 

2) Are the academic content standards 
systematically represented throughout the 
materials? 
 

Yes No 

3) Are Social and Instructional Language and 
one or more of the remaining WIDA 
Standards present in the materials?  

 

Yes No 

  
1) Although the materials do not explicitly connect the WIDA language 

development standards to state content standards, the materials include grade-
appropriate content topics for Language Arts, Math, Science and Social Studies.   
 

2) The academic content standards are systematically represented throughout the 
materials. Grade-appropriate content topics for Language Arts, Math, Science and 
Social Studies are included in each unit. 
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3) Social and Instructional Language as well as the Language of Language Arts, 

Science, Social Studies, and Math are present in the materials. Each unit includes 
the following “Connect To” sections: Language Arts, Science, Social Studies, and 
Math. The “Connect To” sections also include Music and Art. 

 

  
Connect to Language Arts, Grade 1, Unit 5, pp. 188-189 
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Connect to Science, Grade 2, Unit 2, pp. 70-71 

 

 
 

Connect to Social Studies, Grade 3, Unit 5, pp. 194-195 
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Connect to Mathematics, Grade 4, Unit 2, pp. 74-75 

 

  
Connect to Music, Grade 5, Unit 7, p. 278 Connect to Art, Grade 6, Unit 4, p. 157 
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B. Cognitive Challenge for All Learners at All Levels of Language 
Proficiency 
 

1) Do materials present an opportunity for 
language learners to engage in various 
cognitive functions (higher order thinking skills 
from Bloom’s taxonomy) regardless of 
language level? 
 

Yes No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the 
materials? 
 

Yes No 

 
1) The materials provide opportunities for students to engage in various cognitive 

functions. The Scope and Sequence documents above show a range of cognitive 
functions, including remembering, understanding, applying and analyzing. 
 

2) Opportunities for students to engage in higher order thinking skills are 
systematically addressed in the materials. Most of the are connected to reading 
and writing strategies. Some examples include organizing, reflecting, and 
explaining. 
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports 
for students to advance within a proficiency 
level? 
 

Yes No 

2) Do the materials provide scaffolding supports 
for students to progress from one proficiency 
level to the next? 

 

Yes No 

3) Are scaffolding supports presented 
systematically throughout the materials?   

 

Yes No 

 
1) As mentioned above, the materials provide differentiation through a Universal 

Design for Learning approach by providing multiple means of representation, 
engagement, and action and expression. This design is intended to support 
students in advancing within a proficiency level.  
 

 
Teacher’s Edition, p. xxxix 

 
2) The materials provide scaffolding supports for students to progress from one 

proficiency level to the next through a Universal Design for Learning. Inclusion of 
multiple means of representation is critical to the acquisition of content 
knowledge and development of academic language. These various 
representations include visual supports, multimedia (including videos and audio 
support), graphic organizers, and kinesthetic activities. The materials also 
encourage students to engage in multiple means of expression, including 
drawing, speaking, and writing. 
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3) Scaffolding supports are presented systematically throughout the materials, in 

both the Teacher’s Edition and the Student Book. 
 
Every page of the Teacher’s Edition includes two types of differentiation: scaffold 
and amplify. 
 

 
Teacher’s Edition, p. xxxiii 
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Since every unit in the Student Book is based on a theme and includes the same 
progression of activities, the scaffolding is systematic. 

 
The examples below show the sequence of activities included in each unit. 

 

  
Big Idea, Connect to the Theme and Goals, Grade 3, Unit 6, pp. 204-205 
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Before You Read, Grade 3, Unit 6, pp. 206-207 

 

  
Before You Read (cont’d), Grade 3, Unit 6, pp. 208-209 
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Reading, Grade 3, Unit 6, pp. 210-211 

 

  
Reading, Grade 3, Unit 6, pp. 212-213 
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Reading, Grade 3, Unit 6, pp. 214-215 

  

  
  

Reading, Grade 3, Unit 6, pp. 216-217 



 

35 | P a g e  
 
 

  

  
Reading, Grade 3, Unit 6, pp. 218-219 

  

  
After You Read, Grade 3, Unit 6, pp. 220-221 
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Connect to Oral Language, Grade 3, Unit 6, pp. 222-223 

  

  
Connect to Grammar, Grade 3, Unit 6, pp. 224-225 
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Connect to Grammar (cont’d), Grade 3, Unit 6, pp. 226-227 

  

  
Connect to Language Arts, Grade 3, Unit 6, pp. 228-229 
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Connect to Language Arts (cont’d), Grade 3, Unit 6, pp. 230-231 

  

  
Connect to Science, Grade 3, Unit 6, pp. 232-233 
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Connect to Social Studies, Grade 3, Unit 6, pp. 234-235 

  

  
Connect to Mathematics, Grade 3, Unit 6, pp. 236-237 

  



 

40 | P a g e  
 
 

  

  
Connect to Music, Grade 3, Unit 6, p. 238 Connect to Art, Grade 3, Unit 6, p. 239 

  

  
Connect to Writing, Grade 3, Unit 6, pp. 240-241 
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Connect to Writing (cont’d), p. 242 Connect to Media, Grade 3, Unit 6, p. 243 
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D. Accessibility to Grade Level Content 
 

1) Is linguistically and developmentally 
appropriate grade-level content present in the 
materials? 
 

Yes No 

2) Is grade-level content accessible for the 
targeted levels of language proficiency? 
 

Yes No 

3) Is the grade-level content systematically 
presented throughout the materials? 
 

Yes No 

 
1) Grade-level content topics are included in the materials and are presented in 

linguistically and developmentally appropriate activities. 
 

2) As mentioned previously, grade-level content is accessible for all proficiency 
levels given the Universal Design for Learning approach and two suggestions for 
differentiation provided on each page of the Teacher’s Editions. 
 

3) The grade-level content topics presented in each level are systematically 
presented and appropriate for each of the given grade levels. 
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E. Strands of Model Performance Indicators 
 

1) Do materials include a range of language 
functions? 
 

Yes No 

2) Are the language functions incorporated 
into a communicative goal or activity? 
 

Yes No 

3) Do the language functions support the 
progression of language development? 
 

Yes No 

 
1) The materials include a range of language functions. The Scope and Sequence 

excerpts included above show a representative range of language functions. 
 

2) The language functions are incorporated into a communicative goal or activity. 
 

3) The language functions support the progression of language development. 
 
The example below is representative of how language functions are 
incorporated into communicative goals and activities. The Scope and Sequence 
document above illustrate how the language functions support the progression 
of language development. 
 

  
Connect to Oral Language, Grade 3, Unit 1, pp. 20-21 

  
 


	Introduction to PRIME
	New in This Edition
	Primary Purposes
	Primary Audience

	Overview of the PRIME Process
	PRIME Part 2:  Correlate Materials
	1. Asset-Based Philosophy
	3. Performance Definitions
	4. The Strands of Model Performance Indicators and the Standards Matrices

