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AP® Spanish Language and Culture 

Course Overview 
The AP® Spanish Language and Culture course is a rigorous course taught exclusively in Spanish 
that requires students to improve their proficiency across the three modes of communication, 
further divided into six course modes. Course content is based on a wide variety of authentic 
resources from all over the Spanish-speaking world. These resources include online print, audio, 
and audiovisual resources; as well as traditional print resources that include literature, essays, and 
magazine and newspaper articles; as well as a combination of visual/print resources such as 
charts, maps, tables, and graphs; all with the goal of providing a diverse learning experience. 
Through these authentic texts, students gain meaningful linguistic and cultural growth and insight, 
leading to greater communication and interculturality, as well as exposure to thematic and regional 
vocabulary and advanced language structures that build competence toward the intermediate high 
to advanced low proficiency levels. Also central to the course is preparation for the three free 
response (FRQ) tasks and nine different multiple-choice (MCQ) task sets, to be scaffolded and 
practiced often for success on the May exam. Development of the exam tasks reflect the three skill 
categories of AP® Spanish Language and Culture, each further broken down into skills and learning 
objectives, all leading to greater proficiency in communication and culture. 

Language of Instruction 
This course is conducted in Spanish with all spoken and written activities, discussions, and 
assessments completed in Spanish. As such, I use the Palabra de honor, adapted from the 
protocol used at Middlebury College, which requires that students speak Spanish exclusively: 
between them and me and among the students themselves, while in my classroom and beyond. 

Course Units and Instructional Contexts 
The course content is a fusion of the Course and Exam Description (CED), the new Course 
Project, AP Classroom, and TEMAS (Draggett, Parthena, Temas, Vista Higher Learning, 
©2024), which is totally built on authentic resources that not only provide the major content 
for thematic units and recommended contexts, but which also present students with a 
plethora of cultural content through which to explore products, practices, and perspectives 
of the Spanish-speaking world. TEMAS is the primary resource or anchor for the course, very 
aligned and written in concert with the guidelines and explanations in the CED. All activities 
are designed to build and strengthen proficiency in the three skills and all directly related to 
preparing for the three FRQ tasks and eleven MCQ question sets of the AP® exam in May. 
Although interpersonal writing is not assessed on the May exam, it is integrated throughout 
Temas and the course project. 
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All Temas units begin with Preguntas esenciales and are also structured to include six 
contextual lessons, which also begin with a Puntos de partida, including contextual 
essential questions and sophisticated thematic vocabulary, along with activities to activate 
prior knowledge. I will choose the content in Temas 2024 that reflects the revised thematic 
units and related contexts of the 2026 CED. By both starting and ending with the essential 
questions, backward design is easily accomplished, thinking first of what students should 
know and be able to communicate, as we explore authentic materials within 
Spanish-speaking cultures of the world in which we live. 

The course is organized around the six required thematic units. For each unit, I will identify 
sample activities, authentic sources, and skills practiced and developed. 

Unidad 1: Las familias y las comunidades 

Essential Questions: 
• ¿Qué constituye una familia en las sociedades hispanohablantes? 
• ¿Cuáles son algunos aspectos importantes de los valores familiares y la vida en familia en 

las sociedades hispanohablantes? 
• ¿Cómo experimentan el mundo de hoy las familias y comunidades? 

Sample activity 1: Los influencers (pre-reading) En parejas, respondan a las siguientes 
preguntas: 
1. ¿Qué es un(a) influencer? 2. ¿Cuál es la función social, económica y política de los influencers? 
2. ¿Cómo logra un(a) influencer conseguir seguidores/as? 4. ¿Sigues algunos influencers? 

¿Quiénes son? ¿Por qué los sigues? (Skill Category 2) 

Sample activity 2: ¿Revolución social o no? (post-reading) La revolución digital ha cambiado 
cómo nos comunicamos, ¿pero también ha cambiado la forma como creamos comunidad? ¿Qué 
piensas tú? Escribe un análisis sobre este tema. Presenta una tesis y defiéndela con 
argumentación lógica, basada en la información del artículo y en tus experiencias personales. 
(Skill Categories 2, 3) 

Authentic print source for the activities above: 
Abuelas chilenas en Internet, «influencers» a la tercera edad, print source in Temas, originally from 
Diario Hispaniola, features two older ladies, who are influencers, with thousands of followers and 
how they have discovered the power and reach of technology. (Skill Category 1) 
___________________________________________________________________________________________ 

Unidad 2: La lengua y la cultura 

Essential Questions: 
• ¿Cómo se influyen la lengua y la cultura entre sí? 
• ¿Cómo evolucionan la lengua y la cultura a través del tiempo? 



• ¿Cómo influye la tecnología en la lengua y la cultura? 

Sample activity 1: Investigación y comparación (pre-listening) Investiga en Internet sobre un 
grupo indígena de Estados Unidos. Busca datos sobre su integración política, sus comunidades, 
su vestimenta, sus desafíos, su idioma y sus tradiciones. Después contesta estas preguntas (Skill 
Categories 2, 3): 
1. ¿Cómo se llama este pueblo y dónde se localiza en Estados Unidos? 

3 2. ¿Hay semejanzas y diferencias entre su historia y la de los quechuas desde la llegada de los 
europeos al Nuevo Mundo? 

3. ¿En qué consisten sus principales tradiciones y cómo las han preservado? 

Sample activity 2: Ensayo de análisis Tras considerar el mensaje de La vestimenta indígena es 
reivindicación política y de identidad y pensar en la investigación de la Actividad 2, escribe un 
ensayo de opinión en el que analices esta afirmación de la congresista: 
«Es posible vivir en la modernidad y modernizar nuestra cultura recreándola sin perder la esencia» 
NOTE: This essay includes outline to guide students. (Skill Categories 2, 3) 

Authentic audio source for the activities above: 
La vestimenta indígena es reivindicación política y de identidad, audio source in Temas, was 
originally broadcast on Radio ONU and features a Peruvian Quechua participant to the Foro 
Permanente de las Naciones Unidas sobre Cuestiones Indígenas, who discusses the importance 
of her indigenous culture, dress, and language. (Skill Category 1) 
___________________________________________________________________________________________ 

Unidad 3: El arte y la creatividad 

Essential Questions: 

• ¿Qué impacto tienen el arte y la creatividad en la vida diaria? 
• ¿De qué manera el arte desafía y refleja las perspectivas culturales? 
• ¿Cómo valoran las comunidades al arte y la creatividad? 
• ¿Cómo se usa el arte para registrar la historia? 

Sample activity 1: Cuadro SQA: La Guerra Civil Española (pre-listening) Completa las primeras 
dos columnas del cuadro SQA para identificar lo que ya sabes y lo que quieres saber de la Guerra 
Civil Española. Compara tu información con la de un(a) compañero/a. (Skill Categories 2, 3) 

• época en la que ocurrió 
• el Frente Popular 
• Francisco Franco 
• nacionalistas y republicanos 

• los exiliados 
• Guernica, pueblo del País Vasco 
• Guernica de Picasso 
• el lado que triunfó 

Sample activity 2: Símbolos (while listening) Examina las categorías de la tabla que verás a 
continuación. Mientras escuchas, escribe apuntes para identificar y describir las figuras centrales 
de la obra. Agrega las figuras faltantes y toma los apuntes correspondientes. Luego, compara y 



2 

comparte tus apuntes con la clase. There is a table provided with key figures from the painting, 
such as the caballo, la madre, el toro, etc. (Skill Categories 2, 3) 

Authentic audio source for the activities above: 
El Guernica: símbolo de una historia, is an authentic audio animation in Temas, produced in 
Granada, España. The “supposed voice” of Picasso narrates the horror of the bombing of the town 
of Guernica, describing and interpreting the figures depicted, along with sound effects from the 
bombing and the victims. Through Picasso’s Guernica, students witness the tragic history of 
España’s Guerra Civil. (Skill Category 1) 
__________________________________________________________________________________________ _ 

Unidad 4: La ciencia y la tecnología 

Essential Questions: 

• ¿Qué factores impulsan la innovación y los descubrimientos en el campo de la ciencia y 
tecnología? 

• ¿Cómo mejora la tecnología las comunicaciones globales? 
• ¿Qué impacto social tienen los avances científicos y tecnológicos? 

Sample activity 1: ¿Qué harías? (pre-reading) En parejas, túrnense para contestar estas 
preguntas: ¿Qué harías diferente si supieras que... 
1. ...nunca morirás? 2. ...vas a morir en un año? 3. ...vivirás hasta tener cien años de edad? 4. ...tu 
éxito en el futuro no tendrá nada que ver con tu éxito en la escuela? 5. ...tienes la oportunidad de 
cambiar el mundo para mejorarlo? (Skill Category 2) 

Sample activity 2: Ensayo analítico (post-reading) Escribe un análisis del cuento en el que 
discutas uno o dos de los temas de esta lista. Explica la perspectiva presentada en el cuento 
acerca del tema elegido. Luego, presenta un argumento sólido para mostrar tus propias opiniones 
sobre los mismos temas. (Skill Category 2) 

• la crítica de la sociedad actual 
• las posibles referencias a la Alemania 

nazi 
• el tratamiento de los grupos 

marginados 
• el uso de figuras literarias 
• las paradojas de algunos inventos 

humanos 
• la marginación social 
• las paradojas de la felicidad humana 
• la fascinación humana con su propia 

inmortalidad 
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Authentic print source for the activities above: 
Nosotros, no, in Temas, a science fiction short story by Peruvian José Bernardo Adolph, was 
originally published in 1971 and shows the author’s (and others’) fascination with the topic of 
immortality and what happens in society when an injection is developed for immortality. (Skill 
Category 1) 
___________________________________________________________________________________________ 

Unidad 5: La vida contemporánea 

Essential Questions: 
• ¿Cómo ha cambiado la vida contemporánea en los últimos 20 años? 
• ¿Qué impacto tienen los valores culturales y las tradiciones en la vida contemporánea? 
• ¿Qué factores incluyen en la interpretación y la percepción de lo que se considera 

importante en la vida contemporánea? 

Sample activity 1: Espíritu caritativo (pre-listening) En parejas, investiguen en Internet para 
contestar estas preguntas: 
¿Qué oportunidades existen para hacer voluntariado en otros lugares del mundo? Elige una 
oportunidad e investiga un poco más a fondo: ¿En qué consiste este voluntariado y qué tipo de 
proyecto es (educativo, medioambiental, etc.)? Después, compartan sus resultados con otra 
pareja. (Skill Category 2) 

Sample activity 2: Mensaje electrónico persuasivo (post-listening) Escribe un mensaje 
electrónico al/a la director/a de tu escuela, para solicitarle que ofrezca a los estudiantes un viaje 
de voluntariado ambiental en un lugar hispanohablante. Debes emplear el vocabulario que has 
aprendido en este contexto y citar información del audio para apoyar tu solicitud, enfatizando los 
beneficios personales y culturales de este tipo de viaje con el fin de persuadir al director. (Skill 
Categories 2, 3) 

Authentic audio source for above activities: 
Voluntariado ambiental de fauna en México, in Temas is an audio interview with Beatriz, an 
environmentalist volunteer and coordinator of a program for marine turtles in Oaxaca, México. It 
was originally published as a podcast from Adventure Volunteer, an ONG that promotes 
international volunteerism and responsible tourism. (Skill Category 1) 
___________________________________________________________________________________________ 

Unidad 6: Los contextos globales 

Essential Questions: 
• ¿Cómo afectan los fenómenos globales a las comunidades hispanohablantes? 
• ¿Qué papel desempeñan los individuos en la compresión y respuesta a los fenómenos 

globales? 
• ¿Cómo afectan los problemas complejos la cultura de una sociedad? 
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Sample activity 1: Comparte tu opinion (pre-reading) Con un(a) compañero/a, describan los 
efectos negativos que puede tener el medioambiente contaminado sobre los siguientes seres 
vivos o lugares. Luego comenten sobre este tema con otras parejas. (Skill Categories 2, 3) 

Sample activity 2: ¡Salva mi hábitat! (post-reading) Usa Internet para investigar una especie de 
planta que esté en peligro o en vías de extinción y lo que se está haciendo para protegerla. Prepara 
una breve presentación oral en la que comentes si los esfuerzos para salvarla han tenido éxito o 
no, e incluye otros detalles de interés ambiental. (Skill Categories 2, 3) 

Authentic print source for the activities above: 
Día de la Tierra: Semáforo Ambiental de Argentina, in Temas, was originally published on April 22, 
el Día Internacional de la Tierra, and describes environmental problems in Argentina, along with 
steps taken to mitigate them. The organization of the reading, together with statistics, separated 
as sections of a traffic light, with red for most urgent problems, yellow for problems pending 
attention, , and green three colors of a traffic light) allows students to see the steps taken with 
success (red), those that are still pending attention(yellow), and which problems are in danger of 
worsening (red). The foundation, Vida Silvestre Argentina, charged with presenting the concept of 
semáforo ambiental, was founded in 1977 and works to expose and solve environmental issues in 
the country. (Skill Category 1) 

Authentic Materials 
Describe how students engage with a variety of authentic materials throughout the course. List 
at least one example for each category. 

• Audio (e.g., podcasts, songs, radio): La despoblación rural, una entrevista con la 
historiadora María Pilar, en la que aborda el tema de la despoblación rural y se analiza el 
problema con sus efectos en el entorno económico, social, cultural y medioambiental de 
Aragón. La presentación fue realizada por Agujero de gusano, un programa de divulgación 
científica semanal de Aragón TV. 

• Visual (e.g., photos, infographics, charts): Cambia tu huella, infográficos que abordan dos 
aspectos esenciales de la huella ecológica del estado de Jalisco, México: el consumo de 
energía y el reciclaje. Forman parte de la campaña «Cambia tu huella», que busca crear 
conciencia entre sus ciudadanos sobre el impacto ambiental y cómo mejorarlo. 
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• Audiovisual (e.g., films, TV shows, video clips): 
El drama de las tejedoras de América Latina, un documental en el que Rubén Alonso viaja a 
Peguche, Ecuador, donde habla con Luzmila, una tejedora que trabaja con un telar de madera. 
Ella utiliza un método que ha pasado de generación en generación pero que hoy en día está en 
peligro de extinción en una economía global que valora la rapidez más que la calidad. 

• Written Literary Texts: 
La casa de Bernarda Alba (fragmento), por Federico García Lorca, un drama que se centra en 
las relaciones personales entre Bernarda Alba, sus cinco hijas y las empleadas domésticas y 
en los conflictos que surgen de estas relaciones. Este fragmento es la primera escena del 
primer acto. 

• Written Non-Literary Texts: 
¿Por qué Costa Rica es el país más feliz de América Latina? Este artículo, que incluye 
estadística y análisis, hace una descripción de los factores que contribuyen a la felicidad de 
los costarricenses, a que Costa Rica sea el país más feliz de América Latina. La frase «Pura 
vida» —nos indica la lectura—es mucho más que una simple expresión. 

Skill Development 
Interpretive Communication (Comprehend Written, Audio, and Visual Texts) 

Describe at least two activities in which students interpret and analyze authentic sources. 

Activity 1 (He andado muchos caminos, por Antonio Machado): 
Interpretar Vuelve a leer «He andado muchos caminos», y con un(a) compañero/a, comenten las 
siguientes preguntas según su interpretación del poema. Defiendan su punto de vista. 
1. ¿El punto de vista es objetivo o subjetivo? 2. ¿Expresa el poema un mensaje personal, cultural o 
universal? 3. ¿En qué etapa de su vida está el poeta? 4. Según el poeta, ¿cómo se debe vivir? 5. 
¿Qué simboliza «beber vino» en el poema? 6. ¿Qué clases sociales pueden representar los dos 
grupos? ¿Qué palabras o frases del poema indican la clase social? 

Activity 2: (Guidance for interpreting the audio Las sequías: El peligro natural más destructivo dl 
planeta) 
Escucha y apunta Lee las preguntas una vez más. Al escuchar la segunda vez, toma apuntes 
sobre estos temas, lo cual te ayudará a contestar las preguntas más adelante: 

• la muerte y el desplazamiento de personas 
• la causa principal del aumento y la intensidad de las sequías 
• el propósito del encuentro de expertos en la ciudad de Ginebra 
• los sistemas de alerta temprana 
• el sistema global de monitoreo de sequías 
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Interpersonal and Presentational Communication (Spoken and Written) 

Describe at least one spoken activity and one written activity that allow students to interact and 
present information. 

Spoken activity (interpersonal or presentational): 
El papel de las artes Con un(a) compañero/a, discutan el papel que las artes tienen en sus vidas 
y qué formas artísticas disfrutan. Expliquen por qué las artes son importantes (o no lo son) para 
ustedes. Hablen, además, de las obras de arte que han visto recientemente (pinturas, dramas o 
conciertos, por ejemplo) y qué impresión les han causado. 

Written activity (interpersonal or presentational): 
Las virtudes del arte Esta lista contiene algunas de las virtudes que las artes pueden aportar a 
una comunidad. Reflexiona sobre su significado y escribe un párrafo en el que expliques cómo 
contribuye el arte al desarrollo de cada una de esas virtudes: 

• la creatividad 
• la habilidad técnica 
• la innovación 
• la expresión 
• la identidad 
• la preservación 

Cultural Understanding 
Culture is central to content and the basis of every authentic resource in Temas as we 
explore products, practices, and perspectives of the twenty-one Spanish-speaking 
communities of the world and the U.S. Students are guided to develop a deeper 
understanding of what the people of a particular culture believe and how they view the 
world. They also make constant comparisons and connections between Spanish-speaking 
communities of the world and their home cultures. 

Ongoing Cultural and Thematic Research/News Assignment 
The interwoven nature of the themes becomes even more obvious as we use the Internet to 
delve into everyday world events and news through Spanish language news and websites of 
organizations and foundations. This reflects reality: We utilize the Internet as a medium to 
observe current global developments and engage in informed discussions about a wide 
range of news and events. In doing so, we compare, contrast, evaluate, analyze, predict, 
infer, and conclude. To extend this goal, I have developed an activity that provides students 
with links to such resources throughout the Spanish-speaking world as we bring the world 
into view. I use this assignment both for summer work before AP and as a monthly 
expectation of the course. 
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EXPERIENCIAS TEMÁTICAS Y CULTURALES DEL MUNDO HISPANOLABLANTE 

Al estudiante, 

Usa mi sitio web o el Internet en general para buscar noticias que provengan del mundo 
hispanohablante. En este paquete verás las seis unidades temáticas de AP, además de 
los contextos recomendados y las preguntas esenciales para extender tu análisis y 
reflexión. Refiere a los temas y contextos regularmente para asegurarte de acceder a 
textos que reflejen todos para una experiencia más diversa. Piensa profundamente al 
analizar y evaluar la postura o la información presentada en cada fuente 
auténtica/original. No te olvides de buscar textos impresos, auditivos, audiovisuales y 
en forma de tablas, mapas y gráficos. Vamos a explorar la cultura y fuentes auténticas 
de países diferentes cada mes. Completa esta tabla para reportar sobre tus experiencias 
con los artículos, videos o gráficos: 

Fecha de 
publicación 

Enlace con el título 
¿Fuente auditiva, 

escrita, audiovisual? 

Unidad(es) 
temática(s) y 
contexto(s) 

Lo que he aprendido, considerando 
los productos, prácticas y 

perspectivas culturales; 2-3 frases 
completas con mi análisis/evaluación 

Vocabulario 
nuevo con 

definiciones en 
español 

Conexiones culturales sections of each contexto in Temas include authentic resources 
and websites for students to explore the context from the perspective of various 
Spanish-speaking communities of the world. These sections are rich in visuals to provide 
an even greater look into the culture. They require students to analyze and describe 
cultural products, practices, and perspectives, as well as to reflect on cultural 
significance within the contexto studied. Each culminates with a question requiring 
students to explicitly compare cultures, such as this example: 

Presentación cultural: Después de explorar las conexiones culturales de los árabes en 
Paraguay, los japoneses en Perú, los italianos en Venezuela y las etnias variadas de Colombia: 

Prepara una presentación oral sobre este tema: ¿Qué importancia tiene la integración de 
los inmigrantes y de las etnias originarias en el desarrollo cultural de una sociedad? 

Compara tus observaciones de una región del mundo hispanohablante que te sea familiar 
con las de las comunidades en las que has vivido u otra comunidad. 
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Real-World Language Use 
Students are required to engage in real-life activities outside the classroom to enrich their 
Spanish language and culture experiences. Options include, but are not limited to: 
attending an art exhibit, concert or play; preparing a meal while following recipes written in 
Spanish; regular correspondence through email, Skype, Face Time, WhatsApp, or other 
communication tool with heritage speakers in a Spanish-speaking country; viewing of 
important events involving target language speakers, such as a president's acceptance 
speech or a national celebration of a country's independence; visits to university campuses 
for special events; hosting a student from a Spanish-speaking country; visiting local 
businesses or physicians’ offices and learning about opportunities with Spanish; 
volunteering in a local migrant Spanish-speaking community as part of their service for the 
Sociedad Honoraria Hispánica, and more. Students must provide acceptable evidence of 
their engagement. 

In addition, most students in AP® Spanish Language and Culture are members of the 
Sociedad Honoraria Hispánica. Members tutor students in other Spanish classes and 
assist in elementary or middle school classrooms when available. They also lead National 
Hispanic Heritage Month activities for the entire school community. 

Through the activities mentioned above, students learn early on how their ability to use 
Spanish for real-life communication in the community is valued. 

Technology and Keyboarding Skills 
Students in my class type in Spanish regularly, both on the Vista VHLCentral (Supersite) 
platform for our textbook and also in AP Classroom. 

Students are adept at using hand commands or clicking on the letter and inserting accent 
marks, but many also use the accent bars available in AP classroom and on Vista’s 
platform. 

Some examples of assignments where students get practice keyboarding in Spanish include 
textbook activities like short answer, quick writes, opinion and other short essays, and 
argumentative essays in our test prep worktext, AP® Spanish Language and Culture Exam 
Preparation, Vista Higher Learning, ©2024. 

In AP Classroom, students get practice through assigning from the Question Bank, Progress 
Checks, and the Practice Exams. 

AP Course Project 
To prepare students ahead, there are routines built into instruction starting at the beginning of the 
year. In our regular course work (and from Temas), students are asked to investigate and research, 
often with individual focus areas and geographical location, then report in presenting/recording 
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online, or in person in small group, large group, and whole class, depending on the text studied, 
context, and topic. As an added routine, the student audience is required to ask follow-up 
questions. This is something that I have always done but will make more frequent now. 
Additionally, student reflection is a regular part of my feedback loop. Not only do I provide 
feedback, but feedback is given by peers, as well as student presenters, who are required to self- 
evaluate and reflect on their strengths and areas of needed growth as they set goals for 
improvement. I have found that this partnership leads students to greater success in 
understanding culture and providing evidence as well as increased cultural proficiency. By the 
time students get the project topic and materials, they should be accustomed to these routines, 
as well as other elements of the project manual guidelines. 

Once the Course Project and topic is made available, as required by the College Board, I will set 
aside at least 15 days or 11 hours of class time, to guide students through the four phases of the 
Course Project and submit their Personal Project Reference, with all changes made no later than 
April 30. 

We will follow the scaffolded project sequence and students will complete all required elements 
of the four phases and the main activities and tasks, which I very briefly describe as follows: 

Phase 1: Explore and Understand 

Students study the project prompt and the source materials packet, considering their background 
knowledge and the three Ps, with the goal of completing the Initial Written Reflection. 

Initial Written Reflection: Their description of initial interest and viewpoint on the topic that 
addresses the four reflection questions and cites at least three sources from the source materials 
packet. 

Phase 2: Investigate and Apply 

Students choose the target Spanish-speaking region or community and the factors on which to 
focus their research and create a research plan. They also conduct their research and share 
findings through emails, partner Q & A, etc. 

Research Action Plan: Students complete this plan according to the SMART goals in the Project 
Manual, and must include the Spanish-speaking region, country, or community, plus the three 
factors that they have identified on which to focus their research (making sure that at least one is 
related to a cultural perspective), as well as other required information. 

Phase 3: Create and Evaluate 

This phase focuses on creating (and practicing) the Project Presentation, synthesizing and 
organizing ideas and beginning work on the Personalized Project Reference. It is vital that they 
integrate evidence of cultural understanding into their content. Students will consider the scoring 
guidelines and integrate the feedback received (or self-evaluation feedback) from their recorded 
practice presentation in revising and polishing their work. 

Project Presentation: Create, practice, evaluate, receive feedback, reflect, revise 
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Personalized Project Reference Template: Students complete, refine, is and transfer to the 
Personalized Project Reference fields in AP Digital Portfolio, but students can make changes until 
April 30. 

Phase 4: Reflect and Grow 

This phase focuses on the Project Q & A as students anticipate, predict, and develop possible 
follow-up questions to their Project Presentation. They must become familiar with the scoring 
guidelines and practice answering questions associated with the course project. Students 
brainstorm possible interlocutors, like a college professor or scholarship interviewer, and predict 
questions while simulating Q & A with peers. I will record the questions identified in our activities 
and require students to complete them following the exam day protocol (listen twice with 40 
seconds to respond to each of the four questions) 

Project Presentation Q & A: Anticipate interlocutor and questions, plan responses, practice, 
reflect, discuss and complete the Practice Q&A Feedback Form. 

I will refer to the Class Materials Index for resources and how to use them in each of the phases. 

Assessment Overview (Optional but Recommended) 
My assessments follow AP protocol. Students experience much more formative than summative 
assessment, as I monitor and facilitate learning on a daily basis. 

Formative Assessment: Students regularly demonstrate comprehension and interpretation (Skill 
Category 1) in a variety of activities, ranging from multiple choice, to fill in, to short answer, to 
analysis and evaluation of quotations from texts and application of real-world skills, such a writing 
an email to a public official requesting attention to an environmental issue. As such, what starts 
out as interpretive (input) leads to wonderful avenues for interpersonal and presentational 
communication (output), for Skill Category 2, interpersonal and presentational communication, 
also organically weaving in Skill Category 3, since every authentic resource comes from a target 
language community and is culturally grounded within our thematic units and contexts. 

Summative assessment: I evaluate argumentative essays every three to four weeks, but I allow 
rewrites the first semester, returning essays with my códigos for student revisions as they are 
honing their skills. I wean this strategy away second semester. In addition, I evaluate various tasks 
as summative when I believe that the activities and student preparation warrants it, especially for 
cultural presentations and interpersonal speaking guided activities. There is a major summative 
assessment (a mini-AP exam) at semester time, but reasonable assessed, since it is not yet May 
and students are not expected to be ready for the AP exam yet. 

One other feature of my mid-year assessment is a mid-year survey where I ask students to reflect 
on various aspects of the course and their readiness for the exam. Then I sit with each student and 
go over the “prescription” and adjustments I make to personalize learning for that student’s AP 
exam readiness. 



I also give a full-length practice exam on a Saturday or Sunday so that students can experience the 
full exam from start to finish and how it flows. If a weekend day cannot be arranged, then I break up 
the exam into sections. We also use the same equipment as on exam day. This will usually be in 
March. I assess them and provide feedback. Students reflect and together we set personal learning 
goals to work toward for May. Students will also practice for May using AP Classroom, since it offers 
many of the same features as the Bluebook app. Once students have access to the Bluebook App, 
they will also practice using it. 

One other feature of my assessment is a mid-year survey where I ask students to reflect on various 
aspects of the course and their readiness for the exam. Then I sit with each student and go over the 
“prescription” and adjustments I make to personalize learning for that student’s AP exam 
readiness. 

Other resources that are a regular part of my curriculum and instruction 
for AP® Spanish Language and Culture: 

• Audiria 
• El Universo 10 
• El Nuevo Herald 
• El Informador 
• Ciudad Seva 
• El Mundo 
• The ABC en español 
• BBC (Spanish) 
• 20 Minutos 
• UNESCO 
• La ONU 
• Instituto Cervantes 

• El País 
• iVoox podcasts 
• La Gaceta 
• LAITS at the University of Texas 
• La Sexta 
• La Nación 
• Radioteca 
• Spanish News Network 
• Telecinco 
• Univisión 
• Ver-Taa 


